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Early Childhood Education and Learning 

Readiness of children for primary school can be improved through attendance to early childhood education programmes or through pre-school attendance. Early childhood education programmes include programmes for children that have organised learning components as opposed to baby-sitting and day-care which do not typically have organised educational and learning. 

[Example text for Table CD1] [%%] percent of children age 36-59 months are attending an organised early childhood education programme (Table CD.1). Urban-rural and regional differentials are [notable] – the figure is as high as [%%] percent in urban areas, compared to [%%] percent in rural areas. Among children age 36-59 months, attendance to early childhood education programmes is more prevalent in [name of region] ([%%] percent), and lowest in the [name of region] ([%%] percent). [No] gender differential exists, but differentials by socioeconomic status are seen. [%%] percent of children living in rich households attend such programmes, while the figure drops to [%%] percent in poor households. It is interesting to note that the proportions of children attending early childhood education programmes at ages 36-47 months and 48-59 months are [almost identical] ([%%] percent).

[PLACE TABLE CD.1 ABOUT HERE]

It is well recognized that a period of rapid brain development occurs in the first 3-4 years of life, and the quality of home care is the major determinant of the child’s development during this period. In this context, engagement of adults in activities with children, presence of books in the home for the child, and the conditions of care are important indicators of quality of home care.  Children should be physically healthy, mentally alert, emotionally secure, socially competent and ready to learn.

Information on a number of activities that support early learning was collected in the survey. These included the involvement of adults with children in the following activities: reading books or looking at picture books, telling stories, singing songs, taking children outside the home, compound or yard, playing with children, and spending time with children naming, counting, or drawing things. 

[Example text for Table CD.2] For almost [two-thirds] ([%%] percent) of under-five children, an adult household member engaged in four or more activities that promote learning and school readiness during the 3 days preceding the survey (Table CD.2). The average number of activities that adults engaged with children was [#.#]. The table also indicates that the father’s involvement in such activities was [somewhat limited]. Father’s involvement with one or more activities was [only %%] percent. [Only %] percent of children were living in a household without their fathers.

[PLACE TABLE CD.2 ABOUT HERE]

[bookmark: _GoBack]There are [no] gender differentials in terms of engagement of adults in activities with children; however, for [a larger proportion of] male children ([%%] percent) fathers engaged in activities compared to that of female children ([%%] percent). Among children living in urban areas ([%%] percent), [larger] proportions of adults engaged in learning and school readiness activities with children than in rural areas ([%%] percent). [Strong] differentials by region and socio-economic status are also observed: Adult engagement in activities with children was greatest in the [name of region] ([%%] percent) and lowest in the [name of region] ([%%] percent), while the proportion was [%%] percent for children living in the richest households, as opposed to those living in the poorest households ([%%] percent). Father’s involvement showed a [similar] pattern in terms of adults’ engagement in such activities.

Exposure to books in early years not only provides the child with greater understanding of the nature of print, but may also give the child opportunities to see others reading, such as older siblings doing school work. Presence of books is important for later school performance. The mother/caretaker of all children under 5 were asked about number of children’s books or picture books they have for the child, household objects or outside objects, and homemade toys or toys that came from a shop that are available at home.

[Example text for Table CD.3] In [Country], only [%%] percent of children age 0-59 months live in households where at least 3 children’s books are present for the child (Table CD.3). The proportion of children with 10 or more books declines to [%%] percent. While [no] gender differentials are observed, urban children appear to have [more] access to children’s books than those living in rural households. The proportion of under-5 children who have 3 or more children’s books is [%%] percent in urban areas, compared to [%%] percent in rural areas. The presence of children’s books is positively correlated with the child’s age; in the homes of [%%] percent of children age 0-59 months, there are 3 or more children’s books, while the figure is [%%] percent for children age 0-23 months. 

When children for whom there are 10 or more children’s books or picture books are taken into account, [provide comments on findings in CD.3 on 10 or more books, especially if the differentials by background characteristics are different than those based on 3 or more books].

[PLACE TABLE CD.3 ABOUT HERE]

Table CD.3 also shows that [%%] percent of children age 0-59 months had 2 or more types of playthings to play with in their homes. The types of playthings in MICS included homemade toys (such as dolls and cars, or other toys made at home), toys that came from a store, and household objects (such as pots and bowls) or objects and materials found outside the home (such as sticks, rocks, animal shells, or leaves). It is interesting to note that [%%] percent of children play with toys that come from a store; however, the percentages for other types of toys is below [%%] percent. The proportion of children who have 2 or more types of playthings to play with is [%%] percent among male children and [%%] percent among female children. [No] urban-rural differentials are observed in this respect; small differences are observed in terms of mother’s education – [%%] percent of children whose mothers are educated have 2 or more types of playthings, while the proportion is [%%] percent for children whose mothers have no education. Differentials are small by socioeconomic status of the households, and regions. 

Leaving children alone or in the presence of other young children is known to increase the risk of accidents. In MICS, two questions were asked to find out whether children age 0-59 months were left alone during the week preceding the interview, and whether children were left in the care of other children under 10 years of age.

[Example text for Table CD.4] Table CD.4 shows that [%%] percent of children age 0-59 months were left in the care of other children, while [%%] percent were left alone during the week preceding the interview. Combining the two care indicators, it is calculated that [%%] percent of children were left with inadequate care during the week preceding the survey, either by being left alone or in the care of another child. [No] differences were observed by the sex of the child or between urban and rural areas. On the other hand, inadequate care was more prevalent among children whose mothers had at least secondary education ([%%] percent), as opposed to children whose mothers had no education ([%%] percent). Children age 24-59 months were left with inadequate care more ([%%] percent) than those who were age 0-23 months ([%%] percent). [No] differences are observed in regard to socioeconomic status of the household.

[PLACE TABLE CD.4 ABOUT HERE]

Early Childhood Development

Early child development is defined as an orderly, predictable process along a continuous path, in which a child learns to handle more complicated levels of moving, thinking, speaking, feeling and relating to others. Physical growth, literacy and numeracy skills, socio-emotional development and readiness to learn are vital domains of a child’s overall development, which is a basis for overall human development.

A 10-item module that has been developed for the MICS programme was used to calculate the Early Child Development Index (ECDI). The indicator is based on some benchmarks that children would be expected to have if they are developing as the majority of children in that age group. The primary purpose of the ECDI is to inform public policy regarding the developmental status of children in [Country]. 

Each of the 10 items is used in one of the four domains, to determine if children are developmentally on track in that domain. The domains in question are:

· Literacy-numeracy: Children are identified as being developmentally on track based on whether they can identify/name at least ten letters of the alphabet, whether they can read at least four simple, popular words, and whether they know the name and recognize the symbols of all numbers from 1 to 10. If at least two of these are true, then the child is considered developmentally on track.
· Physical: If the child can pick up a small object with two fingers, like a stick or a rock from the ground and/or the mother/caretaker does not indicate that the child is sometimes too sick to play, then the child is regarded as being developmentally on track in the physical domain.
· Social-emotional:Children are considered to be developmentally on track if two of the following aretrue: If the child gets along well with other children, if the child does not kick, bite, or hit other children and if the child does not get distracted easily
· Learning: If the child follows simple directions on how to do something correctly and/or when given something to do, is able to do it independently, then the child is considered to be developmentally on track in this domain.

ECDI is then calculated as the percentage of children who are developmentally on track in at least three of these four domains.

 [PLACE TABLE CD.5 ABOUT HERE]

The results are presented in Table CD.5.  [Example text for Table CD.5] In [Country], [%%] percent of children age 36-59 months are developmentally on track. ECDI is [higher] among boys ([%%] percent) than girls ([%%] percent). As expected, ECDI is [much] higher in older age group ([%%] percent among 48-59 months old compared to [%%] percent among 36-47 months old), since children mature more skills with increasing age. [Higher] ECDI is seen in children attending to an early childhood education programme ([%%] percent compared to [%%] percent for those who are not attending). Children living in poorest households have lower ECDI ([%%] percent) compared to children living in richest households ([%%] percent of children developmentally on track). The analysis of four domains of child development shows that [%%] percent of children are on track in the [learning] domain, but much less on track ([%%] percent) in [physical] ([%%] percent), [literacy-numeracy] ([%%] percent) and [social-emotional] ([%%] percent) domains. In each individual domain the [higher] score is associated with children living in richest households, with children attending an early childhood education programme, older children, and among boys. 


