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Early childhood education
Readiness of children for primary school can be improved through attendance to early childhood education programmes or through pre-school. Early childhood education programmes include programmes for children that have organised learning components as opposed to baby-sitting and day-care which do not typically have organised education and learning.
Provide some contextual information by describing the local situation, i.e. types and availability of services, government policies.
Table LN.1.1 shows the percent of children age 3 and 4 years currently attending early childhood education: MICS indicator LN.1. This is based on question UB8 in the Questionnaire for Children under 5. If the child was currently on a school break, but regularly attends, the interviewer is asked to record this as currently attending.
Table LN.1.2 is similar to Table LN.1.1, but looks only at children who were 5 years old at the beginning of the school year. In country, the school year begins in September. 
Specifically, the table presents the percent distribution of children age one year younger than the official primary school entry age at the beginning of the school year, by attendance to education. This table utilises question UB7 for attendance. The indicator captured is the adjusted net attendance ratio, which corresponds to SDG indicator 4.2.2: Participation rate in organised learning (adjusted[footnoteRef:1]). The official primary school entry age in country is age 6 years. [1:  The ratio is termed "adjusted" since it also includes children attending primary education. All children age one year before official primary school entry age (at the beginning of the school year) are included in the denominator.] 

[PLACE ALL LN.1 TABLES HERE]
Attendance
Attendance to pre-primary education is important for the readiness of children to school. Table LN.2.1 shows the proportion of children in the first grade of primary school (regardless of age) who attended any early childhood education the previous year[footnoteRef:2].  [2:  The computation of the indicator does not exclude repeaters, and therefore is inclusive of both children who are attending primary school for the first time, as well as those who were in the first grade of primary school the previous school year and are repeating. Children repeating may have attended pre-primary education prior to the school year during which they attended the first grade of primary school for the first time; these children are not captured in the numerator of the indicator.] 

Ensuring that all girls and boys complete primary and secondary education is a target of the of the 2030 Agenda for Sustainable Development. Education is a vital prerequisite for combating poverty, empowering women, economic growth, protecting children from hazardous and exploitative labour and sexual exploitation, promoting human rights and democracy, protecting the environment, and influencing population growth.
In country, children enter primary school at age 6, lower secondary at age 12 and upper secondary school at age 15. There are 6 grades in primary school and 3 + 3 grades in secondary school. In primary school, grades are referred to as year 1 to year 6. For lower secondary school, grades are referred to as year 7 to year 9 and in upper secondary to year 1 to year 3. The school year typically runs from September of one year to June of the following year.
Table LN.2.2 presents the percentage of children of primary school entry age entering year 1.
Table LN.2.3 provides the percentage of children of primary school age 6 to 11 years who are attending primary or secondary school[footnoteRef:3], and those who are out of school. Similarly, the lower secondary school adjusted net attendance ratio is presented in Table LN.2.4[footnoteRef:4] for children age 12 to 14 years. [3:  Ratios presented in this table are "adjusted" since they include not only primary school attendance, but also secondary school attendance in the numerator.]  [4:  Ratios presented in this table are "adjusted" since they include not only lower secondary school attendance, but also attendance to higher levels in the numerator.] 

In Table LN.2.5, children are distributed according to their age against current grade of attendance (age-for-grade). For example, an 8-year-old child (at the beginning of the school year) is expected to be in year 3, as per the official age-for-grade. If this child is currently in year 1, he/she will be classified over-age by 2 years. The table includes both primary and lower secondary levels.
The upper secondary school adjusted net attendance ratio, and out of school children ratio are presented in Table LN.2.6[footnoteRef:5]. [5:  Ratios presented in this table are "adjusted" since they include not only upper secondary school attendance, but also attendance to higher levels in the numerator.] 

The gross intake rate to the last grade of primary school, primary school completion rate and transition rate to secondary education are presented in Table LN.2.7. The gross intake rate is the ratio of the total number of students, regardless of age, entering the last grade of primary school for the first time, to the number of children of the primary graduation age at the beginning of the current (or most recent) school year.
Completion rate of primary education represents the percentage of a cohort of children aged 3 to 5 years above the official age of the last grade of primary education, that is, the percentage of children who are 14 to 16 years old, who completed primary education in country. 
The table also provides the “effective” transition rate which takes account of the presence of repeaters in the final grade of primary school. This indicator reflects situations in which pupils repeat the last grade of primary education but eventually make the transition to the secondary level.[footnoteRef:6] [6:  The simple transition rate, which is no longer calculated in MICS, tends to underestimate pupils’ progression to secondary school as it assumes that the repeaters never reach secondary school.] 

Table LN.2.8 focusses on the ratio of girls to boys attending primary and secondary education. These ratios are better known as the Gender Parity Index (GPI). Note that the ratios included here are obtained from adjusted net attendance ratios rather than gross attendance ratios. The latter provide an erroneous description of the GPI mainly because, in most cases, the majority of over-age children attending primary education tend to be boys.
 [PLACE ALL LN.2 TABLES HERE]

Parental involvement
Parental involvement in their children’s education is widely accepted to have a positive effect on their child’s learning performance. For instance, reading activities at home have significant positive influences on reading achievement, language comprehension and expressive language skills.[footnoteRef:7] Research also shows that parental involvement in their child’s literacy practices is a positive long-term predictor of later educational attainment.[footnoteRef:8] [7:  Gest, D. et al. "Shared Book Reading and Children’s Language Comprehension Skills: The Moderating Role of Parental Discipline Practices." Early Childhood Research Quarterly19, no. 2 (2004): 319-36. doi:10.1016/j.ecresq.2004.04.007.]  [8:  Fluori, E. and A. Buchanan. "Early Father's and Mother's Involvement and Child's Later Educational Outcomes." Educational Psychology74, no. 2 (2004): 141-53. doi:10.1348/000709904773839806.] 

Beyond learning activities at home, parental involvement that occurs in school (like participating in school meetings, talking with teachers, attending school meetings and volunteering in schools) can also benefit a student’s performance.[footnoteRef:9] Research studies have shown that, in the primary school age range, the impact of parental involvement in school activities can even be much bigger than differences associated with variations in the quality of schools, regardless of social class and ethnic group.[footnoteRef:10] [9:  Pomerantz, M., E. Moorman and S. Litwack. "The How, Whom, and Why of Parents’ Involvement in Children’s Academic Lives: More Is Not Always Better." Review of Educational Research77, no. 3 (2007): 373-410. doi:10.3102/003465430305567.]  [10:  Desforges, C. and A, Abouchaar. The Impact of Parental Involvement, Parental Support and Family Education on Pupil Achievements and Adjustment: A Literature Review. Research report. Nottingham: Queen’s Printer, 2003. https://www.nationalnumeracy.org.uk/sites/default/files/the_impact_of_parental_involvement.pdf.] 

The PR module included in the Questionnaire for children age 5-17 years was developed and tested for inclusion in MICS6. The work is described in detail in MICS Methodological Papers (Paper No. 5).[footnoteRef:11] [11:  Hattori, H., M. Cardoso and B. Ledoux. Collecting data on foundational learning skills and parental involvement in education. MICS Methodological Papers. New York: UNICEF, 2017. http://mics.unicef.org/files?job=W1siZiIsIjIwMTcvMDYvMTUvMTYvMjcvMDAvNzMxL01JQ1NfTWV0aG9kb2xvZ2ljYWxfUGFwZXJfNS5wZGYiXV0&sha=39f5c31dbb91df26.] 

Table LN.3.1 presents percentages of children age 7-14 years for whom an adult household member received a report card and was involved in school management and school activities in the last year, including discussion with teachers on children’s progress.
In Table LN.3.2 reasons for children unable to attend class due to a school-related reasons are presented. Reasons include natural and man-made disaster, teacher strike and teacher absenteeism. 
Lastly, Table LN.3.3 shows learning environment at home, i.e., percentage of children with 3 or more books to read, percentage of children who have homework, percentage whose teachers use the language also spoken at home, and percentage of children who receive help with homework.
[PLACE ALL LN.3 TABLES HERE]
Foundational learning skills
The ability to read and understand a simple text is one of the most fundamental skills a child can learn. Yet in many countries, students enrolled in school for as many as 6 years are unable to read and understand simple texts, as shown for instance by regional assessments such as the Latin American Laboratory for Assessment of the Quality of Education (LLECE), the Analysis Programme of the CONFEMEN Education Systems (PASEC) and the Southern and Eastern Africa Consortium for Monitoring Educational Quality (SACMEQ).[footnoteRef:12] Acquiring literacy in the early grades of primary is crucial because doing so becomes more difficult in later grades, for those who are lagging behind.[footnoteRef:13] [12:  CONFEMEN. PASEC 2014 Education system performance in Francophone sub-Saharan Africa. Competencies and learning factors in primary education. Dakar: CONFEMEN, 2015. http://www.pasec.confemen.org/wp-content/uploads/2015/12/Rapport_Pasec2014_GB_webv2.pdf.;
Makuwa, D. and J. Maarse. "The Impact of Large-Scale International Assessments: A Case Study of How the Ministry of Education in Namibia Used SACMEQ Assessments to Improve Learning Outcomes." Research in Comparative and International Education 8, no. 3 (2013): 349-58. doi:10.2304/rcie.2013.8.3.349.;
Spaull, N. "Poverty & Privilege: Primary School Inequality in South Africa." International Journal of Educational Development 33, no. 5 (2013): 436-47. doi:10.1016/j.ijedudev.2012.09.009.]  [13:  Stanovich, K. "Matthew Effects in Reading: Some Consequences of Individual Differences in the Acquisition of Literacy." Reading Research Quarterly 21, no. 4 (1986): 360-407. doi:10.1598/rrq.21.4.1.] 

A strong foundation in basic numeracy skills during the early grades is crucial for success in mathematics in the later years. Mathematics is a skill very much in demand and most competitive jobs require some level of skill in mathematics. Early mathematical knowledge is a primary predictor of later academic achievement and future success in mathematics is related to an early and strong conceptual foundation.[footnoteRef:14] [14:  Duncan, G. "School Readiness and Later Achievement." Developmental Psychology 43, no. 6 (2007): 1428-446. doi:10.1037/0012-1649.43.6.1428.] 

There are a number of existing tools for measuring learning outcomes[footnoteRef:15] with each approach having their own strengths and limitations as well as varying levels of applicability to household surveys such as MICS. For some international assessments, it may just be too late: “Even though international testing programs like PISA and TIMSS are steadily increasing their coverage to also cover developing countries, (…) much of the divergence in test scores happens before the points in the educational trajectories of children where they are tested by international assessments”, according to longitudinal surveys like the Young Lives Study.[footnoteRef:16] National assessments such as the Early Grade Reading Assessment, which happens earlier and is more context specific, will however be less appropriate for cross-country analysis; although it may be possible to compare children who do not complete an exercise (zero scores) set at a level which reflects each national target for children by a certain age or grade. Additionally, it is recognized that some assessments only capture children in school. However, given that many children do not attend school, further data on these out-of-school children is needed and these can be adequately captured in household surveys. [15:  LMTF. Toward Universal Learning. A Global Framework for Measuring Learning. Report No. 2 of the Learning Metrics Task Force. Montreal and Washington: UNESCO Institute for Statistics and Center for Universal Education at the Brookings Institution. https://www.brookings.edu/wp-content/uploads/2016/06/LMTFReport2ES_final.pdf.; 
Buckner, E. and R. Hatch. Literacy Data: More, but not always better. Washington: Education Policy and Data Center, 2014. https://www.epdc.org/epdc-data-points/literacy-data-more-not-always-better-part-1-2.;
Wagner, D. Smaller, Quicker Cheaper – Improving Leaning Assessments for Developing Countries. Paris: International Institute for Educational Planning, 2011. http://unesdoc.unesco.org/images/0021/002136/213663e.pdf.]  [16:  Singh, A. Emergence and evolution of learning gaps across countries: Linked panel evidence from Ethiopia, India, Peru and Vietnam. Oxford: Young Lives, 2014. http://www.younglives.org.uk/files/YL-WP124_Singh_learning%20gaps.pdf.] 

Tables LN.4.1 and LN.4.2 present percentages of children age 7-14 years who correctly answered foundational reading tasks and numeracy skills, respectively, by age, sex, location, region, wealth index quintile and other disaggregation. These MICS indicators are designed and developed for both national policy development and SDG reporting for SDG4.1.1(a): Proportion of children in grade 2/3 achieving a minimum proficiency in (i) reading and (ii) mathematics by sex.
The assessment score of reading tasks is further disaggregated by results of the literal questions and inferential questions. The disaggregation of numeracy skills such as number reading, number discrimination, addition and pattern recognitions are also available. 
[PLACE ALL LN.4 TABLES HERE]
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