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About MICS

The Multiple Indicator Cluster Surveys, MICS, is one of the largest global sources of statistically sound and
internationally comparable data on children and women. MICS data are gathered during face-to-face interviews
in representative samples of households. The surveys are typically carried out by government organizations, with

technical support from UNICEF.

Since the mid-1990s, MICS has supported more than 100 countries to produce data on a range of indicators in
areas such as health, education, child protection and HIV/AIDS. MICS data can be disaggregated by numerous

geographic, social and demographic characteristics.

As of 2016, five rounds of surveys have been conducted: MICS1 (1995-1999), MICS2 (1999-2004), MICS3 (2004—
2009), MICS4 (2009-2012) and MICS5 (2012-2015). The sixth round of MICS (MICS6) is scheduled to take place
in 2016—-2018. Survey results, tools, reports, micro-data and information on the MICS programme are available

at <mics.unicef.org>.

About the MICS Methodological Papers

MICS Methodological Papers are intended to facilitate exchange of knowledge and to stimulate discussion
on the methodological issues related to the collection, analysis, and dissemination of MICS data; in particular, the
papers document the background methodological work undertaken for the development of new MICS indicators,
modules, and analyses. The findings, interpretation and conclusions do not necessarily reflect the policies or

views of UNICEF.
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Summary

There is a growing demand for data reflecting quality as well as access to education, particularly in the
early years where learning outcomes are an important foundation for later progress. This paper examines
the development of two new MICS modules: Parental Involvement (PR) and Foundational Learning skills
(FL). These are areas where data are currently lacking, particularly in low-income countries, leading to a
call for the development of new tools and, in particular strong support, for household survey based
approaches.

The development of the modules has been supported by a technical advisory/expert group and by a
number of field tests. Based on these evaluations the recommended modules are to be administered
where a child, aged 7-14 years, is randomly selected from a household. The PR module consists of
guestions on parental/family involvement and oversight of the school, which are asked to the mother or
primary caretaker of the child and the FL module, which is administered to the randomly selected child.
This includes a brief assessment of foundational reading skills (Grade 2 level) and number skills as well as
a few contextual questions.

The field tests demonstrated that it is possible to include a direct assessment of the foundational reading
and number skills of young children as part of a MICS household survey. Children were generally open to
participation once interviewers explained the purpose of the assessment and more importantly, took
time to build a rapport with them. MICS interviewers were generally capable of interviewing children and
enjoyed an experience outside of their usual routine. However it is important the interviewers are fully
conversant with the ethics and principles for interviewing young respondents and are confident in
applying appropriate interviewing techniques in establishing rapport with young children.

Many of the assessments took place after school, in the early evening or at weekends (often as call-backs
to the households). This will require particular scheduling to ensure field work in a full MICS survey is
conducted in an efficient manner. These are also times when more people are at home and are liable to
create distractions during the assessments. Experience in the field tests highlighted distracting noises,
insufficient light and presence of others (e.g. parents, siblings) as having possible negative effects on a
child’s performance during the assessment. While children, in general, seemed able to focus on the task
at hand and ignore these disruptions, interviewers need to be more proactive in establishing an
appropriate environment for the assessments, than would be the case for other MICS interviews.

The development of appropriate reading texts (possibly in more than one language), with associated
comprehension questions, for the reading skills assessment will require extensive work and inputs from
national education authorities. Time for this will need to be included in the planning of any national MICS
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survey. Certain questions in the PR module, particularly those reflecting school management structures,
will also require customisation before any field work. This can be done within the same consultation
process as the development of the materials for the reading assessments.



Introduction

While many countries have significantly improved access to education in the recent past, existing
evidence indicates that improvements in quality have not always kept pace. It is estimated that globally
250 million children have not acquired basic literacy and numeracy skills [1], though robust estimates are
missing for many individual, particularly low-income, countries. In order to inform policies to improve
children’s basic academic skills, the collection and analysis of robust learning data on the individual
country basis is essential.

As the leading global advocate for children, UNICEF has a pivotal role in providing the world with high
quality, up-to-date information on the wellbeing of children across the world. UNICEF has developed and
implemented one of the most comprehensive data collection efforts focused on statistics documenting
child outcomes in the world, the Multiple Indicator Cluster Surveys (MICS). Since its inception in 1995,
MICS has become the largest source of statistically sound and internationally comparable data on
children and women worldwide. In more than 100 countries, trained fieldwork teams have conducted
face-to-face interviews with household members on a variety of topics that directly affect the lives of
children and women, including education. MICS was a major data source for tracking the Millennium
Development Goals (MDG) indicators and is expected to play even a greater role in the monitoring of the
Sustainable Development Goals.

While the current MICS education module has provided essential data on school participation and
educational attainment, there have been growing, diverse data demands by governments, by the
international community and within UNICEF. The Sustainable Development Goals (SDGs) call for a greater
focus on inclusiveness, equity and quality in education, for which comparatively little data currently
exists. In order to enable monitoring of the proposed new global education targets under the SDGs, in
particular Target 4.1 (By 2030, ensure that all girls and boys complete free, equitable and quality primary
and secondary education leading to relevant and effective learning outcomes), cross-nationally
comparable data are needed in areas such as learning outcomes. Enhanced involvement of parents in
education (at home or in the management of the education system) can be meaningful to progress
towards these goals and further data on these dimensions are also very relevant.

Likewise the UNICEF Strategic Plan and its results framework, which have a strong focus on equity and
learning, require more frequent and disaggregated education and learning data, many of which could
come from household surveys. Furthermore, there are growing demands for learning outcome data from
UNICEF program countries to identify key bottlenecks of their respective educational systems and better
inform policy and practice (and in particular, on levers to improve learning). Against this background, the



work on the development of new MICS modules on a simple assessment of reading and number skills as
and questions on parental support/involvement in education commenced in late 2014.



Rationale for module development

The Foundational Learning skills (FL) Module

Globally, there has not been quantification of how well children are learning as measurement of learning
achievement is limited in many countries; between 2005 and 2013, only 61 countries measured the
foundational reading skills of children in the early grades of primary schooling. The ability to read and
understand a simple text is one of the most fundamental skills a child can learn. Yet in many countries,
students enrolled in school for as many as 6 years are unable to read and understand simple texts, as
shown for instance by regional assessments such as LLECE, PASEC and SACMEQ [2—4]. Acquiring literacy
in the early grades of primary is crucial because doing so becomes more difficult in later grades, for those
who are lagging behind [5]. Global efforts to expand access to education may be undermined if parents,
faced with difficult economic choices and the knowledge that students are not acquiring basic reading
skills, remove their children from school.

A strong foundation in basic numeracy skills during the early grades is crucial for success in mathematics
in the later years. Mathematics is a skill very much in demand and most competitive jobs require some
level of skill in mathematics. Early mathematical knowledge is a primary predictor of later academic
achievement and future success in mathematics is related to an early and strong conceptual foundation
[6]. The Global Partnership for Education (GPE), the most significant funding mechanism for educational
development in low-income countries, and a partnership where UNICEF plays an important role both at
global and country levels, counts among its main objectives an increase in the number of children
learning and demonstrating mastery of basic numeracy skills by third grade [7].

There are a number of existing tools for measuring learning outcomes [8—10] with each approach having
their own strengths and limitations as well as varying levels of applicability to household surveys such as
MICS. For some international assessments, it may just be too late: “Even though international testing
programs like PISA and TIMSS are steadily increasing their coverage to also cover developing countries,
(...) much of the divergence in test scores happens before the points in the educational trajectories of
children where they are tested by international assessments”, according to longitudinal surveys like the
Young Lives Study [11]. National assessments such as the Early Grade Reading Assessment (EGRA), which
happens earlier and is more context specific, will however be less appropriate for cross-country analysis;
although it may be possible to compare children who do not complete an exercise (zero scores) set at a
level which reflects each national target for children by a certain age or grade. Additionally, it is
recognized that some assessments only capture children in school. However, given that many children do
not attend school, further data on these out-of-school children is needed and these can be adequately
captured in household surveys.



The Parental Involvement (PR) Module

Parental involvement in their children’s education is widely accepted to have a positive effect on their
child’s learning performance. For instance, reading activities at home have significant positive influences
on reading achievement, language comprehension and expressive language skills [12]. Research also
shows that parental involvement in their child’s literacy practices is a positive long-term predictor of later
educational attainment [13]. However, the vast majority of this research and studies relate to mainly high
income countries. It is important to identify good practices for other type of economies with different
cultural and economic status. The broader geographical coverage of MICS would allow such broader
analyses.

Beyond learning activities at home, parental involvement that occurs in school (like participating in school
meetings, talking with teachers, attending school meetings and volunteering in schools) can also benefit a
student’s performance [14]. Research studies have shown that, in the primary school age range, the
impact of parental involvement in school activities can even be much bigger than differences associated
with variations in the quality of schools, regardless of social class and ethnic group [15]. In the US,
learners with strongly involved parents are more likely to get better grades, score higher on tests and
pass their classes [16]. However, other studies have shown that this relationship might not be
straightforward as parents of students who need more help are more likely to be involved in school-
based activities compared to the parents of higher performing students, for whom it doesn’t seem
necessary [17]. In some countries, increased community oversight of schools and educational activities
has been shown to improve learning outcomes for children [18].

Increased accountability through the empowerment and involvement of communities in school
management has received a growing interest from the international community. Under its strategic plan
2014-17, UNICEF has been supporting school accountability enhancement though the strengthening of
school management committees and education management information systems in a number of
countries. UNICEF has also initiated the “Data Must Speak” project (co-funded by UNICEF education
thematic fund, the GPE and Hewlett Foundation) and implemented jointly with UNESCO/IIEP/Pole de
Dakar in Africa to foster among other things community participation in school management. Other
development partners such as the World Bank, United States Agency for International Development
(USAID) and Japan International Cooperation Agency (JICA) have also supported programs that aim to
reinforce community engagement and accountability in school management. In addition to direct country
support, the World Bank has developed a comprehensive framework on developing effective school
autonomy and accountability, which emphasizes the importance of, and the positive impact of, parental
and community involvement in school management [18].

However there is currently a lack of internationally comparable information on parental/community
involvement in school management. The World Bank through its initiative on Systems Approach for
Better Education Results (SABER) has developed tools to produce comparative data and knowledge on
education policies and institutions and one of them focuses on school autonomy and accountability.
However, if SABER evaluates education policies (based on the review of official laws, regulations, decrees,



and other policy documents or practices), it provides an “institutional picture” on how school based
management is expected to be implemented but feedback from education stakeholders, and in
particular the main beneficiaries (pupils, parents and communities) are not well captured. One of the few
sources of data on the issue come from the USAID-supported education surveys (EdData) include some
guestions about the learning environment at home and parental involvement dimensions, they have been
conducted only in a very small number of countries.

The proposed MICS parental involvement module is shorter, less focused on parental perception about
school and more on parental involvement in school activities and management. While some EdData
surveys also include a very basic literacy assessment of children, the proposed foundational learning skills
module is more elaborate, which allows correlation analyses between children’s basic reading and
number skills and their individual “learning contexts” including parental support for learning both at
home and in school.



Process of module development

Technical Advisory/Expert Group

In 2014, UNICEF convened a technical advisory group composed of leading experts from various
institutions (ASER/Pratham, Global Education Monitoring Report, Research Triangle Institute, Save the
Children, South Methodist University and UNESCO Institute for Statistics, UWEZO and the World Bank) to
provide technical advice and support towards the development of methodological guidelines, survey
instruments and indicators for the collection and analysis of data on learning outcomes and on parental
support/participation in their child’s education and school based management.

Three rounds of technical consultation meetings were organised. The first two meetings in December
2014 and June 2015 considered and agreed on the content of the modules and on the need to have
progressive field tests that build upon each other. The third meeting, in March 2016, considered the
results and observations from two field tests (in Ghana and Belize) and agreed on revisions to the
guestionnaire for further field testing in Kenya.

Field Tests

There were four field test for the module. In early November, 2015, a small-scale field test focusing on
the identification of problems concerning the content, format and flow of an initial draft of the modules
was conducted in Koforidua, Ghana. Following this, a slightly revised version of the questionnaire was
tested in Belize in November/December 2015 as part of a dedicated field test for MICS as a means to
assess the operational feasibility of the modules in a MICS survey. A third field test was carried out in
Kisumu, Kenya in June 2016. This used a similar FL module and highly modified PR module, which was
changed based on the previous tests. Along with other modules proposed for MICS6, the two modules
were included in a further round of testing in the MICS6 pilot in Costa Rica in July/August 2016.

The purpose of these field tests was to establish whether:
e Respondents are able and willing to answer questions;
e Respondents find any questions particularly difficult to answer or that address sensitive issues;
e Respondents do not understand any questions or specific terms;
e Interviewers can ask the questions, have appropriate codes for the answers and find the
instructions easy to follow.

The FL module includes questions and activities to be answered and completed by children, and for
which, at the time, there was no questionnaire for this age group. This is a new development for the MICS
and posed special design challenges that needed to be explored and evaluated during the field testing.
Some of these questions included:



e How should the interviews be conducted to create a friendly and stress-free environment for
children?

e |sit possible to find an appropriate environment to conduct the assessment?

e |sit easy to find the children in the target households without too many call-backs?

e What are the ethical implications for interviewing children and how can these be satisfied in a
MICS survey?

e How will children react to the reading and number activities?

e (Can the usual type of MICS interviewers be trained to adequately implement the FL module?

Field Testing Methodology

Prior to training in Ghana, the Ghana Statistical Service (GSS) translated the whole questionnaire into
Akuapem Twi and this was translated back into English during training. This back translation revealed no
serious problems. There was some discussion about the correct form of the local language to use for a
few technical terms and these were resolved during training — it also became apparent that the written
GSS translation used a formal form of Akuapem Twi which, while a useful guide to the wording to use
when conducting interviews, would not be strictly followed when questions were put orally.

While there was no prior translation of the questionnaire before training in Kenya, the translation of
guestions was discussed during training and followed up in the debriefing sessions. Luo has a particular
word for oral storytelling and interviewers discussed and agreed on a translation of the ‘School
Development Plan’ questions. Translation is not necessarily straightforward — though we were told that
interviewers and most respondents would be native to the area, this not does guarantee 100% fluency
(some interviewers took notes as they were unfamiliar with the agreed translation) and the language of
the interview may not easily incorporate technical terms or have words for more modern items. It would
have been appropriate to have devoted more time to the translation of the questionnaire.

Field testing is based on the assumption that questionnaire problems will be signalled either by the
answers that the questions elicit which can show up in the response tallies (e.g. more frequent ‘don’t
knows’ or refusals than anticipated) or by some other consequence of asking the questions (e.g.
hesitation or discomfort shown by the respondent). In all the field tests interviewers were asked to
identify and record problems they experienced reading the questions as written; due to the respondent
not understanding words or ideas in the question; and problems due to respondents having trouble
providing an answer to the question. Regular debriefings were organised during and after fieldwork with
all members of the field teams during each field test to discuss the administration of the questionnaire
and to identify problems such as questions that contain unwarranted assumptions, awkward wordings or
missing response categories.

The field tests also used behaviour coding where independent observers watched and systematically
assessed interviewer and respondent behaviour during the interview, according to a predetermined list of
codes, to identify possible problems in the design of a question. The codes describe the interaction
process between the interviewer and respondent: (a) whether the interviewers read the questions as
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written, if they read them correctly, and if they made any major changes to question wording; (b) codes
also identify whether respondents easily answered the question or if they had difficulty answering, often
demonstrated by requests for clarification, giving an answer outside of the expected responses or
refusing to answer. The frequencies with which different codes were used were then counted across
interviews to produce quantified results for each question in each field test.

Observers were asked to use their own experience and judgement to recognise and assess children’s
behaviour signals (which tend to be non-verbal) and include their observations on structured observation
forms.

The approaches above are not always sufficient to uncover all problems with questions e.g. the
respondent may not be aware that they have misunderstood a question. In cognitive interviews, which
were part of the Belize field test, a purposively selected sample of respondents are asked probing
guestions about the survey questions they have just answered. This identifies any difficulty the
respondent may have had in giving an answer e.g. question comprehension, recall of information, answer
formation, reaction to sensitive or difficult questions. This technique allows both the source of, and the
reason for, an error in the questionnaire to be identified.

At all stages of training it was stressed that the field test was all about testing the questionnaire. Any
departure from instructions, question wording or process would be treated as identifying possible flaws in
the design of the questionnaire and analysed as such.

Ghana

Based on a household listing exercise in three target villages in and around Koforidua (one urban area,
one peri-urban and one rural village), purposive sampling was used to select children aged 7-14 with a
mix of schooling experiences. Only the FL and PR modules were tested and interviews were carried out
using an English language paper questionnaire. A small team of 4 interviewers, all experienced field staff
from the GSS were given 2 days training along with 4 national observers, 2 of whom were experienced
GSS field staff and 2 of whom were Ministry of Education or Ghana Education Service staff with specific
experience of working with children and conducting earning assessment.

In total 46 children and their respective mothers/caregivers were interviewed in the local language
Akuapem Twi, and the children attempted the reading passage and comprehension questions set in this
language. One observer oversaw each interview and an analysis of the behaviour coding forms the
observers completed and the comments and feedback collected through de-briefing sessions with both
interviewers and observers provided detailed suggestions and recommendations for further refinement
of the modules.

Belize

This field test of the FL and PR modules and other MICS modules and questionnaires took place in Stann
Creek district with the field teams based in Dangriga town. A total of 20 rural and urban clusters were
randomly selected from around the district and, after a household listing exercise, 30 households
randomly selected from each cluster. These households were equally divided into two samples to
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accommodate alternative versions of questions which had been prepared for some modules (but not the
FL and PR modules). The FL and PR modules were implemented in households, with children 7-14 years of
age, in one sample as a means to reduce the overall length of time in the household for the field test.

Interviewers (who had just completed a national MICS5 survey) had 5 days of training focusing on the
new modules in the field test. Interviews were to be conducted in English and children were administered
an English language reading passage and comprehension questions. The survey was administered using a
tablet with computer-assisted personal interviewing (CAPI) software and a slightly revised version of the
FL and PR modules from the Ghana field test. The FL module was conducted using a printed booklet.

In the sample, there were 75 children age 7-14 years. A total of 61 Parental Involvement modules and 54
FL modules were completed. One mother refused the modules and 2 mothers and one child refused to
be part of the FL module. Both interviewers and observers (mainly from the MICS team) completed
behaviour coding forms. There was additional qualitative data collected from focus groups, cognitive
interviews and debriefings with interviewers and field supervisors.

Kenya

The core implementation team consisted of 10 interviewers who were experienced field staff from the
Kenya National Bureau of Statistics (KNBS) and 3 national observers from KNBS who were joined during
field work by 2 additional observers from the Ministry of Education, Science & Technology (MoEST). The
observers completed behavior coding forms to systematically assess whether the interviewer had posed
each question as intended and whether the respondent had been able to easily provide an answer and
for the learning assessments they also completed structured observation forms to assess the process for
administering these activities and each child’s behavior. The field test covered five sites to give an
appropriate mix of environments; 2 urban and one peri-urban area within and around Kisumu were
purposively selected along with 2 rural sites around 1 to 1% hour drive away from Kisumu town. Prior to
the field test the KNBS carried out a household listing exercise at each site, identifying households with
children 7-14 years and, for these children, recording their current level of schooling (or the highest level
attended if out of school). This listing was used to purposively select 40 children for each site to ensure
the field test gave sufficient coverage of children by age, gender and level of schooling. Only the FL and PR
modules were fielded.

Training was carried out over 3 days including a field practice during which each interviewer conducted
two full interviews followed by a formal debriefing session. Field work was carried out over 4 days —
interviewers used an English language paper questionnaire, though interviews were conducted in the
local language, Luo, and children were offered an initial choice of English or Kiswahili for the reading
passage and comprehension questions (at the end of the interview child were then asked to attempt the
reading and comprehension assessments in the other language). Two short informal debriefing were held
after the first and third day of field work and a more formal and longer final debrief was held the day
after all the field work finished.
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The PR module was fully completed for 150 households - one mother refused to participate and a further
interview was only partially completed. In 11 of these households the selected child was not at home (this
is mainly children who had not returned home from school by the time fieldwork for the day was over). In
all a total of 139 children were available to attempt the FL module.

Costa Rica

This field test of the FL and PR modules took place in San José and surroundings. A total of 28 clusters
split evenly between urban and rural areas around San Jose. As the intent of the Costa Rica study was not
to be representative but to capture sufficient cases to analyse, the exercise selected 30 households in
each cluster without a probability-based sample. In total, 542 households were interviewed. The FL and
PR modules were for the first time included within a separate questionnaire for children age 5-17, where
1 child of the age 5-17 was randomly selected using CAPI. These modules were tested within the context
of a larger exercise with nearly all modules intended for MICS6.

Interviewers had 5 days of training in Spanish. Interviews were conducted in Spanish, which included the
reading passage and comprehension questions. The survey was administered using a tablet and a slightly
revised version of the PR and FL modules from the Belize field test.

The PR module was completed for 76 households. As for the FL. module: 5 mothers or caregivers refused
to let their children be interviewed; 5 children refused to participate; in 5 households, the selected child
was not at home (mainly children who had not returned home from school by the time fieldwork for the
day was over); and 2 children did not complete the interview for other reasons. A total of 59 children
attempted the FL module.

Table 1 below shows a summary of all of the field tests.
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Results from field tests

Foundational Learning skills (FL) module

The different field tests lead to progressive revisions of the module, instructions and improvements to
implementation and final indicators and tabulations. Experiences from the first field tests in Ghana and
Belize led to more time being devoted during the training in Kenya and Costa Rica on approaches for
interviewing children and providing interviewers with techniques for building rapport with children. The
interviewer’s manual was significantly enhanced to include detailed instruction on interviewing children
and ethical consideration in doing so. The introductory and explanatory texts in the questionnaire were
also made more child friendly for these later field tests. Interviewers were trained to remain neutral and
not to provide indications of how well a child performed during the activities. Based on the findings from
the field tests, several questions were revamped to ensure greater understanding. Interviewers are also
advised in training that mispronunciations of words should not be marked as incorrect. When asked if an
answer is right or wrong, the interviewers were instructed to put off giving an answer and only
congratulate children on their participation but not their performance. These have been introduced as
part of the standard MICS6 tools along with further advice and recommendations. Below, we recount the
experiences and results of the field tests.

Who is the respondent?

The expert group initially proposed that the survey should cover children aged 5-14 years, which typically
corresponds with the basic education age group (one year pre-primary, primary and lower secondary
education) and would be wide enough to enable the analysis of the interaction between learning and age,
grade, repetition, late school entry etc. However, to avoid floor effects among younger children the
expert group agreed that the age range should increase the lower bound to 7 years. There was also a
discussion as to whether to target children enrolled in particular school grades. However, in order to
include out-of-school children in the assessment, the expert group agreed to interview all children age 7-
14, regardless of school attendance.

While the most natural approach would be to conduct assessments for all the eligible children in the
sampled households, this was not considered feasible for time and cost constraints within typical MICS
contexts. The expert group agreed that one child should be selected randomly from eligible households
for the assessment — this was done explicitly in the Costa Rica MICS6 global pilot survey. For the Costa
Rica pilot, one child age 5-17 was selected from eligible households for a questionnaire for children age 5-
17, within which, the FL and PR modules were placed, with appropriate filters for ages 7-14. The
questionnaire for children age 5-17 was constructed to accommodate a growing number of modules
about children of this age, including the FL and PR modules.
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Content of the module

The expert group initially agreed that the FL. module would have three sections: a short interview to the
child, a reading task, and a numbers task. There is a set of questions to establish rapport with the child
and collect information on parental support and learning environment as reported by the child. This
should include the frequency of reading and being read to at home and being told oral stories;
homework; and languages (home language; medium of instruction; preferred language for the reading
assessment). The testing and development of the contextual questions in this module, as the field tests
were completed, is set out in Annexes A and B with the final recommended version in Annex C.

These questions would be followed by a reading assessment, comprising accuracy and comprehension
tasks and a number skills assessment, comprising number recognition; number discrimination; addition;
and pattern recognition and completion (or “missing number”). The reading and mathematics assessment
is presented in print to elicit oral responses (i.e. there would be no written responses from the children).
Pencil and paper is provided as needed (e.g. for the child to work out answers to the additions). The
advisory group decided that the tasks would not be timed or have a time limit, as this was considered
difficult to implement under MICS field conditions. However, there would be guidelines for proceeding to
the next task as part of the protocol, to avoid stressing the child and facilitate time management.

The expert group agreed that the assessments should measure the basic reading and numeracy skills of
children at Grade 2 level. With reading and comprehension assessments, it is also important to take into
account differences between languages - some languages are more difficult to master and it takes more
time for children to become competent readers. As cross-country comparability is a key objective in MICS
surveys, the expert group reached a compromise between the translation of a common text and the
independent development of assessments for each language. The expert groups recommends that each
country develops different versions of the reading task in each of that country’s main languages. These
will not be direct translations from a common source story, but they will present a “similar” story using
words drawn from national school textbooks reflecting appropriate material for Grade 2. The texts,
however, should not be drawn directly from textbooks, in order to avoid interference from prior
knowledge. The development of appropriate reading texts with the associated comprehension questions
will require inputs from national educational authorities. This development work was done and worked
well for the Kenya field test, with texts in both English and Kiswahili provided by the Kenya Institute of
Curriculum Development (for the other field tests the texts were sourced from existing assessment
material e.g. EGRA).

For Ghana and Belize, the first field tests, 3 comprehension questions were asked (2 literal and one
inferential), as initially proposed by the advisory group. However, a study using the Save the Children-
supported Literacy Boost data established that the identification of children who were ‘readers with
comprehension’ (as identified by Save the Children) would be improved by adding more comprehensions
guestions to the FL module [19]. As a consequence, the number of comprehension questions was
increased to 5, with 3 literal and 2 inferential questions, for the Kenya field test and Costa Rica pilot.

After the Ghana field test, a practice reading and comprehension exercise was introduced for children 9
years or younger and for all out of school children (regardless of age). This was included as a means to
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help ease these children into the assessment. However it was noted by observers that some children
were still put off by the immediate level of the reading and comprehension activities, compared to the
number tasks which were more graduated. It would be possible to take the child through the number
tasks first though it seems a more natural to attempt the reading task first. We note that this was tried
with some children during the Ghana field test and there were examples from other field tests of children
refusing to try the reading assessment, completing the number tasks and then being willing to attempt
the reading.

In the Belize field test, where the FL module was administered to 54 children, 65% of children were able
to correctly read 90 percent or more of the words in the passage, 78% were able to answer both literal
guestions, 67% were able to answer an inferential question and overall, 57% were able to do all of these
tasks. For the number tasks, 82% of children were able to read all numbers correctly, 78% were able to
complete a number discrimination task, 61% were able to do an addition task and 42% were able to
complete a pattern recognition task. Combined, only 28% of children were able to do all tasks correctly.

Establishing rapport with children

Across the different field tests, interviewing children was a new experience for most interviewers. Some
interviewers were excellent at establishing rapport with children, while for others, building rapport
followed the script provided by the questionnaires, and appeared to be a perfunctory process. In Belize,
one interviewer expressed, “In order to make the situation comfortable to conduct the interview with the
child, we built a rapport with the child before they asking questions, and we did whatever worked for the
child.” In the same setting, while interviewers in focus groups expressed they felt comfortable conducting
interviews with children, several observers noted that insufficient time was devoted to building rapport
with the children. Interviewers noted that children who had been present from the onset of the entire
interview usually felt comfortable enough to answer the questions when interviewers started the learning
assessment. In keeping with their lack of experience with interviewing children, some interviewers felt
nervous and cited the need for further practice.

Overall, children did not seem unduly stressed by the assessments and with interacting with the
interviewers, especially when they were present for the household interview. Observers of the Kenya
field test recorded, for example, only 8% of children as showing signs of distress during the assessment.

Interview environment

The ideal environment for the assessment would be to minimize distractions but also ensure the
protection of the child. As such, interviewers were trained to find a location that was quiet (which could
be inside or outside the household) but also ensure that the assessment takes place within sight of an
adult known to the child, preferably a parent. These conditions also ensure that children from other
households do not hear the interview, given that they could be potentially interviewed later and that
surveys are expected to produce only one set of tasks for the assessment.

While the field tests showed that it is possible to administer the reading and number activities in different
home environments, conditions can be far from perfect — noise and other distractions, poor light, curious
onlookers, intrusive parents and other household members can be present. Interviews in Ghana usually
took place outside the house, often without a table for the child to lean on (the child would have the
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Reading and Number Booklet on his/her lap) and with other children around. In Belize and Kenya, it was
more common for interviews to take place in the home, with table and chairs available. Parents,
especially mothers, would usually carry on with their household activities while sometimes observing the
assessment. Occasionally a parent would try to help or encourage their child, though this was not
frequent. In some cases, interviewers needed to ask parents and other household members not to
contribute to the answers.

Consent for the assessments

The assessments require a two-step approach on consent. First, the interviewer must first obtain verbal
permission from the mother or main caretaker to talk to the child (adult consent). Adult consent is
gained by reading a specific script found in the MICS instrument. This allows the interviewer to approach
the child. Then, the interviewer reads a second script to the child which includes what the interview is
about and voluntary participation. At this point, the child can provide agreement (or not) to continue with
the interview (assent from child).

In Belize, interviewers and observers agreed that the introduction section was too long and difficult for
the child to understand. Interviews with children clearly reflected this:
“I: What she [the interviewer] read to you [the introduction], did you hear any of it?
R: Something about survey and mother and how children are doing in school.
I: Do you know what a survey is?
R: Something like a story.” (Interview 23, Dangriga, 12 year old female)

Here is another example:
“I: Did you understand what she just read to you?
R: Yes.
I: What did she say?
R: She ask [sic] if | know my numbers.” (Interview 24, Dangriga, 8 year old female)

In the same setting, interviewers routinely modified the introduction or did not read it at all, as they
explained in FG 1: “Starting the interview with the child took a little bit of creativity. We ended up not
reading the introduction; we modified it so the child would understand.”

However, even an individual explanation provided to the children did not always lead to a clear
understanding of the learning assessment. This cognitive interview, exploring the child’s understanding of
the interviewer’s explanation immediately following it, showed that while the interviewer tried to explain
the purpose of the learning assessment, it was not necessarily understood by the participant:

“I: What did she just explain to you? What do you remember about what she just told you?
R: How you learn to read at school.
I: What do you understand about what she is going to do now?
R: She will teach me how to learn to read.” (Interview 29, Pamona, 9 year old female)
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These observations have led to the development of a consent statement that matches the level of
development of children.

Response rates

In Ghana, no parent refused permission for their child to participate in the survey and all children tried
the activities (see Table 2). In Belize, 2 mothers refused permission for their child to participate and one
child (13 years old) refused, out of 61 cases and 4 were not at home. In Kenya, 5 children refused, 11
were not at home and 9 children were coded ‘Did not try’ (as the reading assessments were not available
in their language of choice). In Costa Rica, 5 caretakers refused to let their child be interviewed for the FL
module, 5 children refused out of 76 cases and 5 children were not at home. The majority of these cases
are older children and those in upper grades.

Table 2: Result of interview in each field test

Ghana Belize Kenya  Costa Rica
Number of eligible children 46 61 150 76

Number not at home 0 4 11 5
Number where mother/caretaker refused 0 2 0 5
Number of children who refused 0 1 5 5
Number of children who did not complete for other 0 0 9 2
reasons

Number of children who fully completed interview 46 54 139 59

Understanding of questions

The early learning questions were investigated through cognitive interviewing in Belize. Largely consistent
with their developmental stages, children had varies degrees of challenges understanding these
guestions. For questions FL1-3 (Appendix A) which focussed on reading books (aloud or silently), being
read to at home and having stories told to the child at home, observers found that younger children
under the age of about 10 years were often unable to answer the question of “how often”, and rather
provided and answer as to ‘who’ or ‘how’. The interviewers thought that in relation to the first question,
EL1, the child answered for school instead of home.

A major challenge of the early learning questions is related to children’s developing understanding of
time and place. As interviewers expressed in a focus group, "the children do not understand what ‘last
week’ means, because children think about weekdays and weekend days”. They do not think about the
concept of last week. When we ask them when was last week, they think it was a long time ago. Children
also do not understand the term ‘how often”».

This interview with a child confirms this:
“I: When she [the interviewer] asked about if somebody read books, did you understand that?
R: Yea.
I: When she asked about how many times last week, did you understand that?
R: No.” (Interview 36, San Roman, 8 year old male)
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The following interview excerpt revealed a similar lack of understanding of the term “last week”:
“I: She asked you about “last week”. What is last week?
R: From a long time.
I: How long a time?
R: I do not know. [...]
I: When she asked you about last week, was that difficult to answer?
R: No.
I: When was last week?
R: A long time ago.” (Interview 29, Pamona, 9 year old female)

Children had difficulty understanding EL5, the question about who checks your homework, which was
eventually dropped. First, children do not understand the word “household”. Secondly, children had
difficulty understanding the questions relating to place: being at home versus being at school. One focus
group indicates that “The children would always include things from school.”

The opening of EL 1 refers to reading, while EL1C refers to storytelling. This seemed to create confusion in
children’s understanding. The question on storytelling was eventually dropped. “The children were
confused with reading and telling a story; children did not really distinguish between the two.” (FG 2)

Moreover, while several cultures in Stan Creek (like the Maya or Garifuna) have a strong, oral storytelling
culture, children understood the question about storytelling as referring to home conversations or to
stories they had read. This observer summarized the learning assessment of a 12 year old female: When
asking “questions related to storytelling, it showed that she understood the question differently than
intended. She understood the questions as the conversations between her sisters talking about school,
rather than the culture of storytelling as we know it. She also referenced stories she had read when asked
about what stories she knew.”

A similar confusion of conversation, storytelling and reading emerged in the interviews:
“I: When does Marcia [your sister] read to you?
R: Every day, when | come from school,
I: And what does she read for you?
R: My homework.
I: Does someone sometimes read other things to you at home?
R: Yes, stories about tigers.
I: Someone reads to you, or tells you stories?
R: Tells me stories.” (Interview 29, Pamona, 9 year old female)

These issues were reflected in the behaviour coding tables for EL1-EL8 where the first three questions
(EL1A-EL1C) had the most problems (see Table 3).
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Table 3. Behaviour coding for the most problematic questions, Belize field test
Question % of cases with
interviewer/respondent problems

EL1IA 50

EL1B 47

EL1C 37

EL4 9

ELE 31

EL7 13

EL8 12

Social desirability bias

Several observers to the field tests suspected that some children tended to give answers biased by social
expectations. One observer pointed out that a particular 9 year old in Belize appeared “maybe too much
of a “people pleaser” attempting to give us the “right answers” on the questions on her learning
environment”, observation of a 9 year old male in San Juan, Belize. Another instance illustrating this point
was the observation that « the mother’s presence in itself [might be] an interference, particularly during
the Early Learning questions, more specifically EL5 (“Does anyone in your household check that you have
completed your homework?”): The two children | observed in Belize looked at their mother, who was
looking at them, and answered: “Yes, my mom.” There may be a social desirability bias operating here
vicariously through the children. »

This caregiver (also in Belize) agreed with the potential for socially desired responses:
“I: We ask who helps you with your homework and checks it. Do you think some kids answer what
people want to hear?
R: Some will lie about it just to look good, and some will be honest by telling the truth.” (Interview
11, Pamona, 18 year old female)

Interviewer rating of children’s reading

While some children seemed to understand the text well, several had issues of pronunciation. In Belize,
for example, the word “umbrella” was mispronounced with frequency (field notes from observer).
Interviewers noted that children had different pronunciations for the words and found that difficult for
rating, according to one focus group. Related to variations in children’s pronunciation, interviewers and
observers sometimes rated assessments differently. Observers seemed to rate the missing final “s” in
plural words more consistently as errors than interviewers. These observations have led to the decision
that minor mispronunciations would not be rated incorrectly.

Time taken to complete the module and timing of interviews
The time taken to complete the module is shown in table 4 below for Ghana and Kenya where time
information was recorded. In Ghana, excluding the time for introductions, interviews took an average of
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18 minutes to complete the FL module (as measured by interviewers). In Kenya, where both interviewers
and observers recorded the interview start and finish times, interviews were, on average, shorter by
around 4 minutes, partly due to the reduction in the number of contextual questions asked to children.
Maximum times, excluding one observation of 45 minutes in Ghana and one of 49 minutes in Kenya, were
around 30 minutes. No observations on time were done in Belize and Costa Rica as these modules were
part of larger questionnaires.

Table 4. Time taken to complete FL module
Interviews with Median Average
usable start Time taken Time taken Range
& end times (mins.) (mins) (mins.)
Ghana 45 17 18 9-45
Kenya —interviewers 133 13 14 4-49
Kenya — observers 41 14 14 8-26

For FL module, the field work needs to be organised around the availability of the selected child to be
interviewed at home. At the rural sites in the Kenya, primary school children were only able to be
interviewed on a school day when they returned home for lunch and after school. Most interviewers
completed one interview at lunch time and another two after school (having interviewed the mothers on
the PR module while waiting for school to finish). As part of a MICS survey, special arrangements such as
call-backs during weekends may be required to interview sampled children in an efficient manner.

Final Indicators and tabulations

Based on these experiences, a final set of indicators were recommended and included as part of the
standard MICS questionnaires for the sixth round or surveys. Essentially, the FL module measures 1
composite indicator, the percentage of children with foundational reading and number skills. The
denominator is children age 7-14 years. The numerator is comprised of a reading element and a
numeracy element with the following specifications:

1. Reading:

Children age 7-14 years who successfully complete three foundational tasks:
a) 90% of words read correctly in the reading passage
b) Answers correctly 3 literal questions about the reading passage
c) Answers correctly 2 inferential questions about the reading passage

2. Numeracy:

Children age 7-14 children who successfully complete four foundational number tasks:
a) 6 simple number recognition tasks

b) 5 simple number discrimination tasks
c) 5simple addition tasks
d) 5 simple pattern recognition & completion tasks

21



The composite indicator (“Children with foundational reading and number skills) has the following
specification:

Numerator: Number of children 7-14 years who successfully complete

a) three foundational reading tasks (listed above in “Reading”)
b) four foundational number tasks (listed above in “Numeracy”)

Denominator: Total number of children age 7-14 years

Additionally, the module collects data on the reading habit of children (reading at home or being read to
at home) and languages used by children for learning (children whose home language is used at school).

In the below table, we tabulate data on these indicators for Kenya and Costa Rica where these indicators
were available. As field-tests in Ghana and Belize were earlier than the other countries, these did not
include all of the necessary questions to calculate the final indicators as shown below. These results are
intended to show overall distributions and it is expected that in the final tabulations provided by MICS,
there may be changes to how the calculations are made.
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Table 5. Summary of key indicators for FL module

Domain E:;K:r; Kif\ira]ﬁl-i CF:Jiz;a Ghana Belize
(n=135) (n=135) (n=65)  ("=40)  (n=55)!

Reading

90% of words read correctly Yes 61.5 67.4 70.8 28.3 65.1
No 20.7 9.6 13.8 17.4 31.0
Missing 17.8 23.0 154 54.3 3.9

Answers correctly 3 literal questions Yes 57.0 72.6 76.9 28.32 78.02
No 26.7 104 7.7 15.2 18.1
Missing 16.3 17.0 154 56.5 3.9

Answers correctly 2 inferential questions Yes 54.1 57.0 66.2 21.72 67.12
No 28.1 25.2 18.5 21.7 29.0
Missing 17.8 17.8 154 56.5 3.9

foundstionalresgng s s 0 495 60 196 573
No 37.0 25.9 23.1 23.9 38.8
Missing 20.0 24.4 16.9 56.5 39

Kenya (reading either
language)

Numeracy

6 simple number recognition tasks All correct 75.6 72.3 435 82.4
Incorrect 22.2 16.9 56.5 15.8
Missing 2.2 10.8 0.0 1.8

5 simple number discrimination tasks All correct 79.3 73.8 54.3 77.5
Incorrect 17.0 13.8 39.1 20.7
Missing 3.7 12.3 6.5 1.8

5 simple addition tasks All correct 68.1 49.2 37.0 60.8
Incorrect 28.1 36.9 543 37.4
Missing 3.7 13.8 8.7 1.8

i ;r:gﬁ’;iigittt:!&recog”itio” & All correct 481 338 304 420
Incorrect 44.4 43.1 65.2 56.2
Missing 7.4 23.1 4.3 1.8
Incorrect 54.8 55.4 69.6 70.3
Missing 9.6 23.1 10.9 1.8

Composite indicator

Eirrﬁi:;ifim? foundational readingand 23.7 267 200 130 11.9
No 51.1 43.0 52.3 30.4 84.3
Missing 25.2 30.4 27.7 56.5 3.9

Weighted
2Ghana and Belize have only 2 literal questions and 1 inferential question
3Cases with partial answers are regarded as missing in the composite indicator
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Parental Involvement (PR) module

Who is the respondent?

The mother or primary caretaker of child randomly selected for the FL module will be interviewed for the
PR module. This person is identified in the household questionnaire during the listing of household
members. There was some discussion as whether the father (if not the primary caretaker) could be the
respondent to avoid a call-back to interview the mother but it was decided to keep to standard MICS
procedure of interviewing the mother/caretaker. It should be noted that the FL and PR modules are now
part of a separate questionnaire for children age 5-17 in MICS6 where the mother is the respondent, and
only when she does not live in the household, a caretaker is interviewed.

Content of the module

The expert group agreed the focus on measuring parental participation/family involvement and support
for their child’s education, with questions under two main headings — home based activities (including
questions about homework, the availability of reading materials, reading practices and languages) and
school-based activities (attending meetings, discussing progress with teachers, attending school events,
participating in school management, having access to information on school performance etc.). The
testing and development of the questions in this module is set out in Annexes A and B with the final
recommended version in Annex C. The PR module went through extensive streamlining and refinement
based on the results of the field tests and expert reviews. Initially, the module was called "Parental
Participation (PP)" but was later changed to "Parental Involvement (PR)". Both terms are used in this
report.

Expert review of PR questions

Before the Belize field test, a preliminary review of the questionnaire by the MICS team identified a
number of issues with the PR module that could not be solved before the field work. Many questions
were too wordy and lengthy (e.g. PR7, PR8 in Annex A). Terms used in many questions were difficult to
interpret (e.g. ‘authorized information’ in PR7, Annex A) and at times included items which are not part
of the expected daily lexicon of respondents (e.g. ‘School Management Committee’ in PR12, Annex A).
Further, some questions focussed on issues that were not salient to respondents and required
information that respondents do not know the answers to. These are exemplified by PP14 which asked
mothers/caregivers about the activities of the PTA and SMC to improve school attendance or learning (a
double-barrelled question). Parents may be aware of the PTA and SMC but may not know of the details of
their activities and work plans sufficiently to adequately answer this question.

The field testing of the module confirmed many of the above issues. Table 6 shows the most problematic
questions in Belize. The most problematic question was PP4 with close to two-thirds of the cases flagging
for any issue.
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Table 6. Problematic questions in the PP module, Belize
Question % of cases with interviewer/respondent problems
PP4 63

PP8 55

PP7 51

PP18 50

PP23 50

PP19 47

PP1 44

PP10 a1

PP14 39

PP11 38

Qualitative observations showed that caregivers were often exhausted at this point in the interview. In
Focus Group 2, the interviewers mentioned that “it was better when we administered the [Parental
Involvement] questionnaire with the child, because it gave the mother a break.”

During the administration of the parental participation questions (PP14-15 and PP19-20), when
respondents are asked to provide examples, it sometimes showed that they did not understand the
guestions by giving irrelevant or incorrect examples. For example, one observer noted, “when asked to
provide an example of when she gave feedback to a teacher to improve the school performance, she
explained how she told the teacher to call her if one of her children were acting out or not completing
their assignments.”

Observations, cognitive interviews and the focus groups all suggested that question PP4, which is shown
by being the most problematic question based on behaviour coding (“which type of authority controls the
school”) was not clear to most respondents:

’n

“Respondents think about law when they hear the word ‘authority’ ” (Focus Group 2)
“I: When you hear the question about authorized information about performance of the school -
does it tell you anything?
R: No.
I: What is your understanding of this question?
R: 1 do not know.” (Interview 35, Georgetown, 32 year old female)

Potential respondent fatigue in early version of module

There was some feedback in the Kenya debriefing sessions that some respondents seemed uninterested
and repeated the same answer to similar questions without thinking about the question. As a check,
responses to three sets of questions (as set out in Annex B) were analysed:
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Table 7: Response Patterns for Various Questions in Kenya field test?
Responses Questions
PR7 - PR11 PR 15A - PR15D PR19A - PR1SE
All ‘Yes’ 70% 25% 26%
1 ‘No’, rest ‘Yes’ 19% 36% 33%
2 ‘No’, rest ‘Yes' 4% 24% 17%

1See Annex B for questions

The questions PR7 to PR11 are on checking homework, helping with schoolwork, and discussing progress
at school. These questions were taken from other data collection instruments for evaluating family
involvement [20]. For these questions to perform well, there needs to be more than one question on
each topic so some statements could be positively worded and some negatively worded to break the
pattern of responses. Due to considerations of time on the module, this was not possible. The results
show that 70% of mothers/primary caretakers in the Kenya pilot gave a 'Yes’ response to all 5 questions.

PR15 (a) to (d) refer to parental participation at school and PR19 (a) to (e) concern knowledge of
information on school performance. In each case, around a quarter of respondents gave all ‘Yes” answers
to the various parts of each question. However, in each case, around a third of respondents included 1
‘No’ response and around 20% included 2 ‘No’ responses, with around 5% of respondents giving all ‘No’
responses.

Reading habits

In the Kenya pilot, both mothers/primary caretakers and children were asked the same questions about
reading at home, being read to at home and being told stories at home (questions PR3 and FL1 in Annex
B). This provided a useful basis to compare child responses to that of the mother/caregiver. There are 135
interviews with responses from both mother and child with response categories of ‘never’ (coded as ‘No’
in Table 5) and ‘some days’ and ‘every day’ (coded as ‘yes’ in Table 8).

Table 8: Responses to questions on reading and story-telling at home (PR3 & FL1 — Kenya field test)
Reading at home Being read to at home Being told stories
Mother Child Mother Child Mother Child
respondent respondent respondent respondent respondent respondent

PR3A FL1A PR3B FL1B PR3C FL1C

Yes 88.1 84.4 46.7 43.0 36.2 54.1
Some days 38.5 48.9 34.1 29.6 32.6 43.7
Every day 49.6 35.6 12.6 13.3 3.7 10.4
No 104 141 49.6 53.3 63.0 45.2
Missing 1.5 1.5 3.7 3.7 0.7 0.7

Though mothers/caretakers were more likely to say that the child read at home every day than the child,
the distribution of responses, when treating the answers as ‘Yes’ or ‘No’, were fairly similar for reading at
home and being read to at home. The comparison of mother and child responses shows more divergence
for ‘being told stories’ and based on the field test results, this question was removed in the final
recommended version of the questionnaire. The behaviour coding results showed that interviewers had
more problems asking the ‘reading at home’ question to the mother (PR3A) than to the child (FL1A) while
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mothers had more issues responding to the ‘being read to at home’ question (PR3B) than did children
(FL1B). In the final recommended version of the questionnaire, these questions are asked to the child
with ‘Yes’ and ‘No’ response categories.

Also in the Kenya pilot both mothers/primary caretakers and children were asked the same questions
about the language spoken most often at home and the language spoken most often by teachers at
school. However parents did not always know the language most often used in school (and asked the
child for the answer). Children, prompted by interviewers reading the list of language options, were able
to answer and these questions have been retained on the FL module and removed from the PR module.

Time taken to complete the module

In Ghana, excluding the time for introductions, interviews took around 15 minutes on average for the
PR module (as measured by interviewers, see Table 9). In Kenya, where both interviewers and observers
recorded the interview start and finish times, interviews were, on average, shorter by around 3 to 4
minutes, partly reflecting the reduction in length and simplification of the questions in this module.
Maximum times, excluding one of 40 minutes in Kenya, were around 25-30 minutes. No times were
recorded in the other field tests.

Table 9: Time taken to complete PR module interviews

Interviews with Median Average

usable start time taken time taken Range

& end times (mins.) (mins.) (mins.)
Ghana 42 17 15 5-27
Kenya - Interviewers 148 11 12 4-40
Kenya — Observers 55 12 11 6-24

Final Indicators and tabulations
The questions in the PR module will allow the measurement of several areas. These are outlined in the
below:
1. Learning environment at home:
a. Availability of 3 or more books at home
b. Support with homework
2. Availability of information on children's school performance
3. Involvement in school management:
a. Opportunity to participate in school management
b. Participation in school management
c. Effective participation in school management
4. Engagement with school:
a. Discussion with teachers regarding children’s progress
b. Contact with school concerning teacher absence/strike

These indicators are defined in Annex D. A summary table below shows the values of these indicators
(where possible) in the various field-tests (see Table 10).
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Table 10. Summary of key indicators for PR module

MICS6 Kenya CostaRica Belize!
indicator (n=151) (n=76) (n=61)
790 Avgilabillity of information on Yes 65.6 947 79.0
children's school performance
No 33.8 2.6 8.8
Missing 0.7 2.6 121
721 ?Cphio(;tb”aitnyat;rzaer:tdpate in Yes 80.1 855 765
No 2.6 9.2 5.6
Don't know 15.2 2.6 7.4
Missing 2.0 2.6 10.5
7.22 :;';'g‘;:g:t'” school Yes 69.5 789 60.4
No 9.9 6.6 16.1
Don't know 33 - -
Missing 14.7 5.2 17.9
No school management board 2.6 9.2 5.6
793 Efl;ic;igveemp;nriicipation in school Yes 351 737 33
No 14.6 53 4.9
Don't know 2.0 - -
Missing 7.2 119 9.8
Sanfdoss notknow aboutplan 11 92 820
794 CD;silccjurses:]?snpv:(i)tgP\réisachers regarding Yes 821 842 )
No 16.6 13.2 -
Missing 13 2.6 -
15 s e 46 105 38
No 113 34.2 10.0
Missing 27.8 2.6 12.0
No absenteeism/strike 56.3 52.6 74.5
7.26 Support with homework Yes 78.1 78.9 -
No 21.2 17.1 -
Missing 0.7 3.9 -
7.27 Availability of books at home Yes 15.9 53.9 49.7
No 82.8 46.1 47.6
Missing 13 - 2.8

1Weighted results
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Discussion

The design and content of the FL and PR modules reflect the support and inputs from a technical
advisory/expert group and the evaluation of experiences in various field tests as the questionnaire has
evolved. The key objective, to develop an approach to focus on measures of the foundational reading and
numeracy skills of children, as well as measures of parental/family involvement in their child’s education
and oversight of the performance and management of the school, has been met. The FL and PR modules
are now part of the 6" round of MICS.

Interviewing and assessing children, 7-14 years of age, in their own homes, as part of a national
household survey, will be a new attempt in many countries. Final training and implementation guidance
on how the FL module will be administered as part of a full MICS survey are also being included in the
MICS manual for Interviewers as well as in Regional MICS Survey Design Workshops. As part of the usual
technical assistance made available to countries, MICS will also lend assistance to ensuring that reading
assessment materials, which are highly context specific, are developed according to the recommended
guidelines.

To further understand the properties of the new instrument, a validation study was conducted in October
2016 in Kenya. In the study, children were administered the MICS reading and numeracy assessments and
a comparator test with known validity (e.g. EGRA/EGMA). These results are currently being analysed and
will be released in 2017.
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Annex A: Observations & recommendations from Ghana & Belize field tests by question

Question

Observation

Recommendation

PR1.

FIRST | WOULD LIKE TO ASK YOU ABOUT THE
DEVELOPMENT OF (name)’s EARLY
LEARNING SKILLS AT HOME.

HOW MANY CHILDREN’S BOOKS OR PICTURE
BOOKS DO YOU HAVE THAT ARE SUITABLE FOR
(name) TO READ

Interviewers in Ghana confused by
mixture of methods for recording
answers — circling 0 or 10 but
recording actual answer if between 1
and 9. A number of questionnaires had
written 00.

Problems recorded in over 40% of
interviews in Belize.

Reword opening sentence

Retain after rewording —

HOW MANY CHILDREN’S BOOKS OR PICTURE
BOOKS DO YOU HAVE FOR (name)?

PR2.

ARE THERE ANY NEWSPAPERS, MAGAZINES OR
OTHER MATERIALS FOR (name) TO READ AT
HOME?

Observers in Ghana marked 15% of
interviews as respondent provided an
inadequate response that could not
easily be coded.

Retain after rewording
ARE THERE ANY OTHER READING MATERIALS AT
HOME SUCH AS NEWSPAPERS OR MAGAZINES?

PR3.

DURING THE CURRENT SCHOOL YEAR, THAT IS
2015-2016, bib (name) ATTEND SCHOOL
OR PRESCHOOL AT ANY TIME?

Filter question

Retain as filter

PR4.

WHICH TYPE OF AUTHORITY CONTROLS AND
MANAGES THE SCHOOL THAT (name)
ATTENDS?

Problems observed in 63% of
interviews in Belize.

Include the possible response
categories with the question (at least
one respondent answered ‘the head
teacher’).

Reword and retain

DOES (name) ATTEND A GOVERNMENT OR
PUBLIC SCHOOL, A SCHOOL RUN BY A RELIGIOUS
BODY OR A SCHOOL RUN BY ANOTHER
ORGANISATION?

PRS.

PR6.

DO YOU CURRENTLY PAY ANYONE TO PROVIDE
TUTORING FOR (name) OUTSIDE REGULAR
SCHOOL HOURS?

HOow MUCH DO YOU PAY PER MONTH?

Circle 998 for ‘Don’t know’.

Asking for cost of tutoring is
considered to be outside the range of
customary questions for MICS. May
not be useful independent of other
monetary information.

Omit if on social protection module.

PR7.

PR8.

PRO.

IN THE LAST 12 MONTHS HAVE YOU SEEN OR
HEARD ANY AUTHORISED INFORMATION
ABOUT THE PERFORMANCE OF THE SCHOOL
(name) ATTENDS?

THIS COULD FOR EXAMPLE BE SCHOOL
EXAMINATION RESULTS OR PUPIL
ATTENDANCE OR TEACHER ATTENDANCE
RATES.

DID THIS INFORMATION INCLUDE A
COMPARISON WITH OTHER SCHOOLS?

FOR EXAMPLE, THIS MIGHT BE A
COMPARISON WITH OTHER INDIVIDUAL
SCHOOLS OR WITH THE AVERAGE RESULTS
FOR ALL SCHOOLS IN A DISTRICT, IN A REGION
OR NATIONALLY.

HAVE YOU OR ANY OTHER ADULT IN YOUR
HOUSEHOLD RECEIVED ANY TRAINING TO HELP
YOU UNDERSTAND AND USE THIS
INFORMATION?

These questions raised the most
concerns on the behaviour coding
forms in both Ghana and Belize. Over a
third of (Ghana) and a half (Belize) of
interviews reported as having issues -
either the interviewer asking the
question with changes that affect
meaning or the respondent providing
an inadequate response.

Question has too many parts ‘in the
last 12 months’ ‘seen or heard’,
‘authorised’ and examples (some
respondents also initially thought this
question was about their child’s
performance). Interviewers often had
to repeat parts of the question.

Retain and reword PR7 and PRS.

THE NEXT QUESTIONS ARE ABOUT (name’s)
SCHOOL. HAVE YOU SEEN OR HEARD ANY
INFORMATION ABOUT THIS SCHOOL'S

[A] EXAMINATION SUCCESS

[B] PUPIL ATTENDANCE

[C] TEACHER ATTENDANCE

[D] BUDGET OR FUNDS RECEIVED

[E ] ANY TYPE OF INFORMATION WITH
COMPARISON TO OTHER SCHOOLS OR TO
THE DISTRICT'S AVERAGE

PR9 to be omitted.
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Question

Observation

Recommendation

PR1O. IN THE LAST 12 MONTHS HAVE YOU SEEN
OR HEARD ANY AUTHORISED INFORMATION
ABOUT THE FINANCES OF THE SCHOOL
(name) ATTENDS, SUCH AS THE BUDGET OR
GRANTS?

PR11. WERE YOU OR ANY OTHER ADULT IN THE
HOUSEHOLD INVOLVED IN ANY FORMAL
DISCUSSIONS REGARDING THE USE OF
RESOURCES BY (name)’s SCHOOL?

Observers in Ghana and Belize coded
PR10 as one of the most problematic
question - 40% of interviews having
problems with interviewers asking the
guestion with changes that affect
meaning and respondents struggling to
answer.

Question has too many parts - ‘in the
last 12 months’ ‘authorised” and
examples (some respondents were
also confused that this included PTA
funds/levies).

PR10 to be rewritten and included in
question above

PR11 rewritten

YOU HAVE TOLD ME THAT YOU HAVE SEEN OR
HEARD INFORMATION ABOUT THE BUDGET OR
THE FUNDS RECEIVED BY (NAME’S) SCHOOL.
HAVE YOU BEEN INVOLVED IN ANY FORMAL
DISCUSSION REGARDING THE USE OF THESE
FUNDS?

PR12. DOES THE SCHOOL HAVE A PARENT-
TEACHER ASSOCIATION (PTA) AND/OR A
ScHoOL MANAGEMENT COMMITTEE
(SmMQ)?

PR13. IN THE LAST 12 MONTHS HAVE YOU OR ANY
OTHER ADULT IN THE HOUSEHOLD ATTENDED
A PTA/SMC MEETING AT (name)’s
SCHOOL?

Ghana pre-test - all
mothers/caretakers with children in
school, except 1 (an error?) reported
that the school had a PTA and virtually
all had attended a meeting in the last
12 months.

Observers noted that other members
of the household were not always
included when the question was put to
the respondent while Interviewers
reported cases where an adult outside
the household attended meetings e.g.
one person on behalf of a group of
parents.

Debriefing also noted that some
respondents were displeased to be
asked this question after identifying
PTAs in PR7 & PR10.

Both questions to be retained and
moved earlier in the interview and
PR13 to be reworded

IN THE LAST 12 MONTHS HAVE YOU ATTENDED
A MEETING CALLED BY (name’s) sScHooL PTA
ORSMC?

Probe if ‘NO’— IN THE LAST 12 MONTHS HAS
ANY OTHER MEMBER OF THE HOUSEHOLD
ATTENDED A MEETING CALLED BY (NAME’S)
SCHoOL PTA OR SMC?

PR14. IN THE LAST 12 MONTHS HAS THIS
PTA/SMC DONE ANYTHING TO IMPROVE
SCHOOL ATTENDANCE OR IMPROVE
STUDENTS’ LEARNING ?

PR15. CAN YOU GIVE ME AN EXAMPLE?

Observers in Ghana noted that the
question put to respondents did not
always include both examples of
improvements.

In Ghana 80% of respondents said that
the PTA had improved school
attendance or learning and all these
were recorded as providing an
example. Debriefing recommended
that the example should be specified
in full.

In Belize 40% of interviews observed
with problems, with respondents not
understanding the question or giving
irrelevant or incorrect examples

Both questions to be omitted.
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Question

Observation

Recommendation

PR16. DO YOU KNOW WHAT A SCHOOL
IMPROVEMENT PLAN IS?

PR17. Do You KNOW IF (name)’s SCHOOL HAD A
SCHOOL IMPROVEMENT PLAN FOR THE LAST
SCHOOL YEAR?

PR18. WERE YOU OR ANY OTHER ADULT IN THE
HOUSEHOLD INVOLVED IN ANY FORMAL
DISCUSSIONS REGARDING ACTIVITIES IN THIS
SCHOOL IMPROVEMENT PLAN?

Observers in Ghana noted that
interviewers were asked for
clarification of the term School
Improvement Plan in around 15% of
interviews.

In Ghana just under two-thirds of
respondents knew what a SIP was and
just over a half of these reported that
they were involved in discussions over
the content of the plan.

PR18 observed to have problemsin a
half of interviews in Belize

PR16 and PR17 to be retained with
rewording to allow for the country
specific term for a School
Improvement Plan to be used.

DO YOU KNOW WHAT A SCHOOL DEVELOPMENT
PLAN IS?

DO YOU KNOW IF (name’s) SCHOOL HAD A
SCHOOL DEVELOPMENT PLAN FOR THE LAST
SCHOOL YEAR?

PR18 to be reworded and retained.
DID YOU ATTEND ANY MEETING THAT DISCUSSED
THE PREPARATION OF THIS PLAN

Probe if ‘No’ — DID ANY OTHER MEMBER OF
THE HOUSEHOLD ATTEND ANY MEETING THAT
DISCUSSED THE PREPARATION OF THIS PLAN?

PR19. IN THE LAST 12 MONTHS HAVE YOU OR ANY
OTHER ADULT IN THE HOUSEHOLD PROVIDED
ANY SUGGESTIONS TO IMPROVE THE
PERFORMANCE OF (name)’s SCHOOL TO A
TEACHER OR HEAD TEACHER OR AT A
PTA/SMC MEETING ?

PR20. CAN YOU GIVE ME AN EXAMPLE?

In Ghana just over a half of
respondents reported providing
suggestions and all these were
recorded as providing an example.
Debriefing recommended that the
example should be specified in full.
In Belize nearly a half of interviews
observed as having problems with
respondents not understanding these
questions or giving irrelevant or
incorrect examples.

Both questions to be omitted.

PR21. IN THE LAST COMPLETED SCHOOL TERM WAS
(name)’s SCHOOL EVER CLOSED WHEN IT
SHOULD HAVE BEEN OPEN?

PR22. FOR HOW MANY DAYS WAS (name)’s
SCHOOL CLOSED?

Circle 98 for Don’t Know

PR23. DID YOU OR ANY OTHER ADULT IN THE
HOUSEHOLD CONTACT THE HEAD TEACHER,
ANY OTHER OFFICIAL OR THE PTA/SMC
WHEN THE SCHOOL WAS UNOFFICIALLY
CLOSED?

In Ghana 11 respondents reported
school closures of which 4 had
complained.

These questions could be combined by
asking directly whether the
respondent had complained about
school closures (followed by a probe
for other adults in the household).

PR23 observed to have problemsin a
half of interviews in Belize

These questions retained with
rewording to PR23.

WHEN THIS HAPPENED DID YOU CONTACT THE
HEADMASTER, ANY OTHER EDUCATION OFFICIAL,
ORTHE PTA/SMC (if appropriate) ABOUT
THIS?

Probe if ‘No’— DID ANY OTHER MEMBER OF
THE HOUSEHOLD CONTACT ANY EDUCATIONAL
OFFICIAL ABOUT THIS?

PR24. IN THE LAST COMPLETED SCHOOL TERM WAS
(name)’s TEACHER EVER ABSENT WHEN
THEY SHOULD HAVE BEEN AT SCHOOL?

PR25. FOR HOW MANY DAYS WAS (name)’s
TEACHER AWAY?

Circle 98 for Don’t Know

PR26. DID YOU OR ANY OTHER ADULT IN THE
HOUSEHOLD CONTACT THE HEAD TEACHER,

This is a difficult question to answer
where a child has more than one
(subject) teacher. This happens from
upper primary level in Ghana.

7 respondents reported teacher
absences of which 2 had complained.
These questions could be combined by
asking directly whether the
respondent had complained about
teacher absences (followed by a probe
for other adults in the household).

Omit PR25 and retain other questions
with some rewording.

IN THE LAST SCHOOL TERM HAVE ANY OF
(NAME’S) TEACHERS MISSED ANY SCHOOL DAYS?

DID YOU CONTACT THE HEADMASTER, ANY
OTHER EDUCATION OFFICIAL, OR THE
PTA/SMC (if appropriate) ABOUT THIS?
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Question

Observation

Recommendation

ANY OTHER OFFICIAL OR THE PTA/SMC
WHEN (name)’s TEACHER WAS AWAY

Probe if ‘No’— DID ANY OTHER MEMBER OF
THE HOUSEHOLD CONTACT ANY EDUCATIONAL
OFFICIAL ABOUT THIS?

PR27. IN THE LAST 12 MONTHS HAVE YOU OR ANY
ADULT IN YOUR HOUSEHOLD GONE TO
(name)’s scHooL:

[A] FOR A MEETING WITH THE HEAD
TEACHER OR A TEACHER

[B] FOR A GENERAL ASSEMBLY

[C] FOR A SCHOOL CELEBRATION,
PERFORMANCE OR SPORTS EVENT

[D] TO COLLECT OR RETURN [name’s)
SCHOOL REPORT OR REPORT CARD

The term ‘general assembly’ should be
replaced by ‘school assembly’.
Suggestion from debriefing that the
question should ask first if the
household had ‘been invited” and then
whether they had gone.

Retain with some rewording

IN THE LAST 12 MONTHS HAVE YOU OR ANY
ADULT IN YOUR HOUSEHOLD GONE TO
(name’s) SCHOOL:

[A] FOR A SCHOOL ASSEMBLY, A SCHOOL
CELEBRATION, PERFORMANCE OR SPORTS
EVENT

[B] TO COLLECT OR RETURN (name’s) scHooL
REPORT OR REPORT CARD

[C] TO DISCUSS (name’s) PROGRESS WITH
(name’s) TEACHERS

[D] TO HELP WITH ACTIVITIES

QUESTION

Observation

Recommendation

FL1. IN THE LAST WEEK HOW OFTEN DID

[A] You READ BOOKS ALOUD OR SILENTLY
AT HOME?

[B] SOMEONE READ TO YOU AT HOME?

[C] SOMEONE TELL YOU STORIES AT
HOME?

Response categories should be
included in the questions.

Need to clarify whether ‘someone’
needs to be a household member.
Could ask if ‘anyone’ and then specify
to find out ‘who’ and if a household
member.

Cognitive interviews in Belize
suggested that children less than 10
years old could not relate to ‘in the
last week’, while a third to a half of
interviews recorded as having
problems with different parts of this
question.

Retain after rewording

FIRST WE ARE GOING TO TALK ABOUT READING.

[A] IN THE LAST WEEK HOW OFTEN DID YOU
READ BOOKS AT HOME? WAS IT NEVER,
SOME DAYS OR EVERY DAY?

[B] INTHE LAST WEEK HOW OFTEN DID
SOMEONE READ TO YOU AT HOME? WAS
IT NEVER, SOME DAYS OR EVERY DAY?

[C] INTHE LAST WEEK HOW OFTEN DID
SOMEONE TELL YOU STORIES AT HOME?
WAS IT NEVER, SOME DAYS OR EVERY
DAY?

Also, in next field test ask same

question to primary caretaker for

comparison.

FL2. IS THERE SOMEONE IN YOUR HOUSEHOLD
WHO HELPS YOU WITH YOUR STUDIES WHEN
YOU NEED IT?

Debriefing suggested that the person
involved be specified by adding ‘Who?’
to the question.

Ask the question to the primary
caretaker

FL4. DOES YOUR TEACHER EVER GIVE YOU ANY
HOMEWORK?

Children can have more than one
teacher.

Ask the question to the primary
caretaker

FLS. DOES ANYONE IN YOUR HOUSEHOLD CHECK
THAT YOU HAVE COMPLETED YOUR
HOMEWORK?

Debriefing suggested that the person
involved be specified by adding ‘Who?’
to the question.

Discussion around whether this
question is about doing homework or
completion.

Ask the question to the primary
caretaker

FL6. WHAT LANGUAGE DOES YOUR TEACHER USE

MOST OFTEN WHEN TEACHING YOU IN CLASS?

Some experts thought younger child
respondents might not be able to
identify languages.

Include list of relevant languages when
asking the question
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QUESTION

Observation

Recommendation

One third of interviews in Belize
recorded as having problems.

Also, in next field test ask same
question to primary caretaker for
comparison.

FL7. WHAT IS THE MAIN LANGUAGE YOU SPEAK AT
HOME?

Some experts thought younger child
respondents might not be able to
identify languages

Include list of relevant languages when
asking the question

Also, in next field test ask same
question to primary caretaker for
comparison.

FL8. | AM NOW GOING TO ASK YOU TO TRY TO
READ A SHORT STORY AND THEN WE WILL
TALK ABOUT WHAT YOU HAVE READ.

WHAT LANGUAGE WOULD YOU LIKE TO USE TO
READ YOUR STORY?

Retain
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Annex B: Observations and recommendations from the Kenya field test by question

Question

Observation

Recommendation

PR1. Now | WOULD LIKE TO ASK YOU ABOUT

LEARNING ACTIVITIES AT HOME.

HOW MANY CHILDREN’S BOOKS OR
PICTURE BOOKS DO YOU HAVE FOR
(name)?

The question does not specifically
address which types of books are to be
included and which are not.

30% of respondents asked for
clarification or were unsure of their
answer

Reword and retain

EXCLUDING SCHOOL TEXT BOOKS AND HOLY
BOOKS, HOW MANY CHILDREN’S BOOKS OR
PICTURE BOOKS DO YOU HAVE FOR (name) AT
HOME?

PR2. ARE THERE ANY OTHER READING

MATERIALS AT HOME SUCH AS
NEWSPAPERS OR MAGAZINES?

Omit

PR3.

[A] IN THE LAST WEEK HOW OFTEN DID
(name) READ BOOKS AT HOME? WAS
IT NEVER, SOME DAYS OR EVERY DAY?

[B] IN THE LAST WEEK HOW OFTEN DID
SOMEONE READ TO (name) AT HOME?
WAS IT NEVER, SOME DAYS OR EVERY
DAY?

[C] IN THE LAST WEEK HOW OFTEN DID
SOMEONE TELL (name) STORIES AT
HOME? WAS IT NEVER, SOME DAYS OR
EVERY DAY?

Mothers /caretakers are more likely to
say their child ‘read books at home every
day’ than the child.

Interviewers were more likely to have
problems asking these questions to the
mother/caretaker and the
mother/caretaker was more likely to have
problems responding than when these
questions were asked to the child.

Some parents may consider homework as
reading books at home.

There is a specific Luo term for the
practice of telling stories to children

Ask these questions to the child with
only’ Yes” and ‘No’ responses.

PR4. WHICH LANGUAGE DO YOU SPEAK MOST

OF THE TIME WITH (name)?

Respondents and interviewers wanted to
have more than one answer (up to 3) to
reflect multi-language environment.

Ask the question to the child

PRS.

DOES (name) ATTEND A GOVERNMENT
OR PUBLIC SCHOOL, A SCHOOL RUN BY A
RELIGIOUS BODY OR A SCHOOL RUN BY
ANOTHER ORGANISATION?

The choice should be just public or
private.

Omit as included on MICS Education
module

PRe6.

WHAT LANGUAGE DOES (name’s)
TEACHER(S) USE MOST OFTEN WHEN
TEACHING IN CLASS?

Parents do not always know the answer
and ask the children.

Ask the question to the child

PR7.

DOES (name) EVER HAVE ANY
HOMEWORK?

PR7-11 showed little discrimination in
answers, 70% of respondents answered
‘Yes’ to all 5 questions.

Retain

PR8.

DOES ANYONE IN YOUR HOUSEHOLD
CHECK THAT (n@me) HAS COMPLETED
HIS /HER HOMEWORK?

Consider changing the order to PR7, PRS,
PR10, PR9, PR11.

Omit and replace with question on
helping with homework

PRO.

DOES ANYONE IN YOUR HOUSEHOLD
TALK TO (name) ABOUT WHAT HE/SHE
IS LEARNING AT SCHOOL?

Need to clarify the difference between
this question and PR11.

Omit
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Question

Observation

Recommendation

PR10. DOES ANYONE IN YOUR HOUSEHOLD
HELP (name) WITH HIS/HER
SCHOOLWORK?

Problem that the questionnaire printed
for the field test says "Homework’ and
not ‘Schoolwork’, annoying respondents
who have said ‘No’ to PR7.

Need to explain clearly the difference
between schoolwork & homework.

Retain and reword

DOES ANYONE (WITHIN OR OUTSIDE THE
HOUSEHOLD) HELP (name) WITH HIS/HER
HOMEWORK?

PR11. DOES ANYONE IN YOUR HOUSEHOLD Need to clarify the difference between Omit
DISCUSS WITH (name) HOW WELL HE this question and PR9.
/SHE 1S DOING AT SCHOOL?

PR12. Do YOU CURRENTLY PAY ANYONE TO Omit

PROVIDE TUTORING FOR (name)
OUTSIDE OF REGULAR SCHOOL HOURS?

PR13. DOES (name’s) SCHOOL HAVE A
PARENT-TEACHER ASSOCIATION (PTA)
OR A BOARD OF MANAGEMENT
(BOM)?

Needs to be separate questions for PTA
and BOM. Also spell out the terms rather
than use acronyms.

20% of respondents asked for
clarification or were unsure of their
answer

Reword and retain
DOES (name’s) SCHOOL HAVE:

[A] A (Parent Teacher Association/local
term)?

[B] A (School Management
Committee/local term)?

Needs to be customised for each
country

PR14. IN THE LAST 12 MONTHS HAVE YOU
ATTENDED A MEETING CALLED BY
(name’s) scHooL PTA orR BOM?

Probe if ‘NO’ — IN THE LAST 12 MONTHS HAS
ANY OTHER MEMBER OF THE
HOUSEHOLD ATTENDED A MEETING
CALLED BY (name’s) scHooL PTA oR
BOM?

Reword and retain

IN THE LAST 12 MONTHS, HAVE YOU OR ANY
OTHER ADULT MEMBER OF YOUR HOUSEHOLD
ATTENDED A MEETING CALLED BY THE (Parent
Teacher Association/local term) OR THE
(School Management Committee/local
term)?

Needs to be customised for each
country

PR15. IN THE LAST 12 MONTHS HAVE YOU OR
ANY ADULT IN YOUR HOUSEHOLD GONE
TO (name’s) scHooL:

[A] FORASCHOOL ASSEMBLY, A
SCHOOL CELEBRATION,
PERFORMANCE OR SPORTS EVENT

[B] TO COLLECT OR RETURN (name’s)
SCHOOL REPORT OR REPORT CARD

[C] TO DISCUSS (name’s) PROGRESS
WITH (name’s) TEACHERS

[D] TO HELP WITH ACTIVITIES

Suggest highlighting the time period as
this varies with different questions.

List of activities for PR19A is too long and
some get missed when the question is
asked.

For PR19D consider including a list of
activities in the interviewers manual and
defining participation. 20% of
respondents asked for clarification or
were unsure of their answer.

A quarter of respondents answered ‘Yes’
to all parts of the question, 40% gave at
least 2 ‘No’s.

Retain all except PR15D.

PR16. DO YOU KNOW WHAT A SCHOOL
DEVELOPMENT PLAN IS?

A lot of discussion during training and in
debriefing sessions to agree on a
translation for “ School Development

Omit
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Question

Observation

Recommendation

Plan’ (the term in English was not
thought to be in common use) but
respondents often seemed to understand
this to mean general development
activities for the school.

PR16 not necessary — could go straight to
PR17.

PR17. Do You KNOW IF (name’s) scHooL
HAD A SCHOOL DEVELOPMENT PLAN
FOR THE LAST SCHOOL YEAR?

A quarter of respondents were either
unsure of their answer or gave an answer
that as hard to code.

Omit

PR18. DID YOU ATTEND ANY MEETING THAT
DISCUSSED THE PREPARATION OF THIS
PLAN

Probe if ‘N0’ — DID ANY OTHER MEMBER OF
THE HOUSEHOLD ATTEND ANY MEETING
THAT DISCUSSED THE PREPARATION OF
THIS PLAN?

Ask as reworded question immediately
after the question on attending
PTA/SMC meeting:

DURING ANY OF THESE MEETINGS, WAS ANY OF
THE FOLLOWING DISCUSSED:

[A] A PLAN FOR IMPROVING (NAME’S) SCHOOL
PERFORMANCE ?

[B] SCHOOL BUDGET OR USE OF FUNDS RECEIVED
BY (NAME'S) SCHOOL?

PR19. THE NEXT QUESTIONS ARE ABOUT
(name’s) scHooL. HAVE YOU SEEN OR
HEARD ANY INFORMATION ABOUT THIS
SCHOOL'S
[A] EXAMINATION SUCCESS
[B] PUPIL ATTENDANCE
[C] TEACHER ATTENDANCE
[D] BUDGET OR FUNDS RECEIVED
[E ] ANY TYPE OF INFORMATION WITH

COMPARISON TO OTHER SCHOOLS
OR TO THE DISTRICT'S AVERAGE

All schools in Kenya are rated on their
examination success and each schools
rating is well known.

A quarter of respondents answered ‘Yes’
to all parts of the question, 40% gave at
least 2 ‘No’s.

20% of respondents asked for
clarification or gave an answer that was
hard to code for PR19B.

Take out the skip instruction at the side
of PR19D question — causes PR19E to be
missed.

Schools in Kenya all publish their budgets
PR19E is complicated to translate and
should come before PR19D to avoid the
skip. 20% of respondents asked for
clarification or were unsure of their
answer.

Retain without PR19D & PR19E and
reword

IN THE LAST 12 MONTHS, HAVE YOU SEEN OR
HEARD ANY INFORMATION ABOUT
(name’s) SCHOOL ON:

[A] EXAMINATION RESULTS?

[B] PUPIL ABSENTEEISM (STUDENTS MISSING
SCHOOL DAYS/BEING ABSENT FROM SCHOOL)?

[C] PUPIL REPETITION OR DROPOUT (STUDENTS
REPEATING A GRADE OR DROPPING OUT FROM
SCHOOL)?

[D] TEACHER ABSENTEEISM (TEACHERS MISSING
SCHOOL DAYS/BEING ABSENT FROM THE
CLASSROOM)?

PR20.YOU HAVE TOLD ME THAT YOU HAVE
SEEN OR HEARD INFORMATION ABOUT
THE BUDGET OR THE FUNDS RECEIVED
BY (name’s) SCHOOL. HAVE YOU BEEN
INVOLVED IN ANY FORMAL DISCUSSION
REGARDING THE USE OF THESE FUNDS?

Omit

PR21. IN THE LAST SCHOOL TERM WAS
(name’s) SCHOOL EVER CLOSED WHEN
IT SHOULD HAVE BEEN OPEN?

Suggest highlighting the time period as
this varies with different questions.
16% of respondents asked for
clarification of the question.

IN THE LAST 12 MONTHS, DID (name’s) SCHOOL
CLOSE ON SCHOOL DAYS DUE TO ANY OF THE
FOLLOWING REASONS:

[A] NATURAL DISASTERS (FLOOD, CYCLONE,
EPIDEMICS...)?
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Question

Observation

Recommendation

[B] MAN-MADE DISASTERS (FIRE, BUILDING
COLLAPSE, RIOTS, WAR...)?

[C] TEACHER STRIKE OR TEACHER ABSENTEEISM?

[D] OTHER?

PR22. FOR HOW MANY DAYS WAS (name’s)
SCHOOL CLOSED?
Circle 98 for ‘Don’t Know’

Omit

PR23. WHEN THIS HAPPENED DID YOU
CONTACT THE HEADMASTER, ANY OTHER
EDUCATION OFFICIAL, OR THE
BOM/PTA (if appropriate) ABOUT
THIS?

Probe if ‘NO’— DID ANY OTHER MEMBER OF
THE HOUSEHOLD CONTACT ANY
EDUCATIONAL OFFICIAL ABOUT THIS?

Almost 20% of respondents had
problems with this question, interrupting,
asking for clarification of being unsure of
the answer.

Retain and reword

WHEN THIS HAPPENED DID YOU OR ANY OTHER
ADULT MEMBER OF YOUR HOUSEHOLD CONTACT
THE SCHOOL HEADMASTER, ANY OTHER
EDUCATION OFFICIAL, OR THE (School Parent
Teacher association/local term) or
(School Management Committee/local
term)?

Needs to be customised for each
country

PR24. IN THE LAST SCHOOL TERM HAVE ANY Suggest highlighting the time period as Omit
OF (name’s) TEACHERS MISSED ANY this varies with different questions.
SCHOOL DAYS? Some parents may refer to the child to
give an answer and in the absence of the
child may not be able to answer.
PR25. DID YOU CONTACT THE HEADMASTER, Almost a quarter of respondents had Omit

ANY OTHER EDUCATION OFFICIAL, OR
THE BOM/PTA (if appropriate)
ABOUT THIS?

Probe if ‘NO’— DID ANY OTHER MEMBER OF
THE HOUSEHOLD CONTACT ANY
EDUCATIONAL OFFICIAL ABOUT THIS?

problems with this question, interrupting
or asking for clarification.
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QUESTION

OBSERVATION

RECOMMENDATION

FL1. FIRST WE ARE GOING TO TALK ABOUT
READING.
[D] INTHE LAST WEEK HOW
OFTEN DID YOU READ BOOKS
AT HOME? WAS IT NEVER,
SOME DAYS OR EVERY DAY?

[E]  INTHE LAST WEEK HOW
OFTEN DID SOMEONE READ TO
YOU AT HOME? WAS IT
NEVER, SOME DAYS OR EVERY
DAY?

[C] IN THE LAST WEEK HOW OFTEN
DID SOMEONE TELL YOU
STORIES AT HOME? WAS IT
NEVER, SOME DAYS OR EVERY
DAY?

FL1 to FL4 can be asked in any language —continue
using the language used to establish rapport.
Mothers /caretakers are more likely to say their
child ‘read books at home every day’ than the
child.

Interviewers were more likely to have problems
asking these questions to the mother/caretaker
and the mother/caretaker was more likely to have
problems responding than when these questions
were asked to the child.

There is a specific Luo term for the practice of
telling stories to children

Retain as questions for child
with only Yes/No responses.

FL2. WHICH LANGUAGE DO YOU SPEAK MOST OF
THE TIME AT HOME? IS IT (choose from list)?

Respondents want to give more than one answer
(up to three) to reflect multi-language
environment.

Retain and clarify only the

language spoken most of the

time should be coded.
List of languages to be

customised for each country

FL3. WHAT LANGUAGE DOES YOUR TEACHER(S)
USE MOST OF THE TIME WHEN TEACHING
YOU IN CLASS? IS IT (choose from list)

Respondents want to give more than one answer
(up to three) to reflect multi-language
environment.

Retain and clarify only the

language spoken most of the

time should be coded.
List of languages to be

customised for each country

Retain with language options
customised for each country

FL4. Now | AM GOING TO GIVE YOU A SHORT
STORY TO READ. | HAVE A STORY IN
ENGLISH AND ONE IN KISWAHILI. WHICH
ONE WOULD YOU LIKE TO READ?
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Annex C: Modulesfor Parental Involvement and FoundationalLearningin MICS6 (May 2017)

See< > for latest questionnaires
PARENTAL INVOLVEMENT PR
PR1. Check CB3: Child’s age? AGE 5-6 YEARS ......ccocooiieiiiiee e 1| 1=End
AGE 7-14 YEARS ..o 2
AGE 15-17 YEARS ....ocoiiiiiceneeee e 3 | 3=End
PR2. At the end of this interview | will ask
you if | can talk to (name). If (he/she) is
close, can you please ask (him/her) to stay
here. If (name) is not with you at the
moment could | ask that you now arrange
for (him/her) to return? If that is not
possible, we will later discuss a convenient
time for me to call back.
PR3. Excluding school text books and holy NONE-......c oot 00
books, how many books do you have for
(name) to read at home? NUMBER OF BOOKS. .......cccooiiiiiiienne 0o
TEN OR MORE BOOKS .......ccooeriieriiirienn, 10
PR4. Check CB7: Did the child attend any YES, CB7/EDO=1 ....ccooovivvveeee e 1
school? NO, CB7/ED9=2 OR BLANK.........ccccervrvrrenas 2 | 2=2End
CHEcK ED9 IN THE EDUCATION MODULE
IN THE HOUSEHOLD QUESTIONNAIRE
FOR CHILD IF CB7 WAS NOT ASKED.
PR5. Does (hame) ever have homework? YES e 1
NO .t 2 | 25PR7
DK oottt 8 | 8=PR7
PR6. Does anyone help (name) with YES oot 1
homework? NO o 2
DK ot 8
PR7. Does (name)’s school have a school YES oot 1
governing body in which parents can NO s 2 | 22PR10
participate (such as parent teacher
association or school management DK 8 | 82PR10
committee / use local terms)?
PR8. In the last 12 months, have you or any YES e 1
other adult from your household attended a NO e 2 | 22PR10
meeting called by this school governing
body? DK oottt 8 | 8zPR10
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PR9. During any of these meetings, was any

of the following discussed: YES NO DK
[A] A plan for addressing key education PLAN FOR ADRESSING

issues faced by (name)’s school? SCHOOL’S ISSUES.......c.cccevvvvenee. 1 2 8
[B] School budget or use of funds received SCHOOL BUDGET.......cccoceiurenne. 1 2 8
by (name)’s school?

PR10. In the last 12 months, have you or any | YES ...t 1
other adult from your household received a NO s 2
school or student report card for (name)?

DK et 8

PR11. In the last 12 months, have you or any
adult from your household gone to (name)’s
school for any of the following reasons? YES NO DK
[A] A school celebration or a sport event? CELEBRATION OR

SPORT EVENT ..o 1 2 8
[B] To discuss (name)’s progress with TO DISCUSS PROGRESS
(his/her) teachers? WITH TEACHERS..........ccoovvenee. 1 2 8

PR12. In the last 12 months, has (name)’s
school been closed on a school day due to
any of the following reasons: YES NO DK
[A] Natural disasters, such as flood, NATURAL DISASTERS. .............. 1 2 8
cyclone, epidemics or similar?

[B] Man-made disasters, such as fire, MAN-MADE DISASTERS............ 1 2 8
building collapse, riots or similar?

[C] Teacher strike? TEACHER STRIKE .....ccccvvvviree 1 2 8
[X] Other? (O] 1 =1 = 1 2 8

PR13. In the last 12 months, was (name) YES o 1
unable to attend class due to (his/her) NO s 2
teacher being absent?

DK ettt 8

PR14. Check PR12[C] and PR13: Any ‘Yes’ YES, PR12[C]=1 OR PR13=1 .....ccececvrurrrrrnne. 1
recorded? NO .ot 2 | 2=End

PR15. When (teacher strike / teacher YES oot 1
absence) happened did you or any other NO s 2
adult member of your household contact any
school officials or school governing body 3] S 8

representatives?
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FOUNDATIONAL LEARNING SKILLS

FLO. Check CB3: Child’s age? AGE 5-6 YEARS ..o, 1| 1=End
AGE 7-14 YEARS ..o 2
AGE 15-17 YEARS ... 3 | 3=2End

FL1. Now I would like to talk to (name). | will ask (him/her) a few questions about (himself/herself) and about
reading, and then ask (him/her) to complete a few reading and number activities.

These are not school tests and the results will not be shared with anyone, including other parents or the school.
You will not benefit directly from participating and |1 am not trained to tell you how well (name) has performed.

The activities are to help us find out how well children in this country are learning to read and to use humbers so
that improvements can be made.

This will take about 20 minutes. Again, all the information we obtain will remain strictly confidential and
anonymous.

May | talk to (name)? YES, PERMISSION IS GIVEN........vcccceeeere. 1
NO, PERMISSION IS NOT GIVEN ................... 2 | 22FL28
FL2. Record the time. HOURS AND MINUTES... .

FL3. My name is (your name). | would like to tell you a bit about myself.

Could you tell me a little bit about yourself?

When the child is comfortable, continue with the verbal consent:

Let me tell you why | am here today. | am from National Statistical Office. | am part of a team trying to find out
how children are learning to read and to use numbers. We are also talking to some of the children about this and
asking them to do some reading and number activities. (Your mother/Name of caretaker) has said that you can
decide if you want to help us. If you wish to help us, I will ask you some questions and give you some activities
to do. I will explain each activity, and you can ask me questions any time. You do not have to do anything that
you do not want to do. After we begin, if you do not want to answer a question or you do not want to continue
that is alright.

Are you ready to get started? YES, PERMISSION IS GIVEN...........ccoevvennnen. 1| 1=FL4

NO, PERMISSION IS NOT GIVEN .........ccocu... 2 | 255FL28

FL4. Before you start with the reading and number activities, tick each box to show that:

O You are not alone with the child unless they are at least visible to an adult known to the child.

O You have engaged the child in conversation and built rapport, e.g. using an Icebreaker.

OO The child is sat comfortably, able to use the Reading & Numbers Book without difficulty while you can see
which page is open.
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FL5. Remember you can ask me a question at any time if there
is something you do not understand. You can ask me to stop at
any time.

FL6. First we are going to talk about reading.
[A] Do you read books at home?

[B] Does someone read to you at home?

YES NO

READS BOOKS AT HOME..1 2

READ TOATHOME... 1 2

FL7. Which language do you speak most of the time at home? LANGUAGE 1.....ccoovviieennn. 1
LANGUAGE 2.......cccvoeereeen. 2
Probe if necessary and read the listed languages. LANGUAGE 3.....ccccveveveenn, 3
OTHER (specify) 6
DK oot 8
FL8. Check CB7: Did the child attend any school? YES, CB7/ED9=1.........cceu.... 1| 1=2FL9
NO, CB7/ED9=2 OR BLANK 2
CHECK ED9 IN THE EDUCATION MODULE IN THE
HOUSEHOLD QUESTIONNAIRE FOR CHILD IF CB7 WAS
NOT ASKED.

FL8A. Check FL7: Is READING & NUMBER BOOK available | YES, FL7=1,20R 3 ............... 1| 1=FL10B
in the language spoken at home? NO, FL7=6 OR 8.........cccueunn. 2 | 25FL23
FL9. What language do your teachers use most of the time LANGUAGE 1......cccocvvvinnn, 1| 1=2FL10A

when teaching you in class? LANGUAGE 2........ccocvvveinn, 2 | 22FL10A
LANGUAGE 3.......ccco i, 3 | 32FL10A
Probe if necessary and name the listed languages.
OTHER (specify) 6 | 6FL23
DK oot 8 | 8=FL23
FL10A. Now | am going to give you a short story to read in YES (oo 1
(Language recorded in FL9). Would you like to start reading NO o 2 | 2=FL23
the story?
FL10B. Now | am going to give you a short story to read in
(Language recorded in FL7). Would you like to start reading
the story?
FL11. Check CB3: Child’s age? AGE 7-9 YEARS........ccocovrinne. 1| 1=2FL13
AGE 10-14 YEARS................. 2
FL12. Check CB7: Did the child attend any school? YES, CB7/ED9=1.......ccceouene. 1| 1=FL19

CHECK ED9 IN THE EDUCATION MODULE IN THE
HOUSEHOLD QUESTIONNAIRE FOR CHILD IF CB7 WAS
NOT ASKED.

NO, CB7/ED9=2 OR BLANK 2
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FL13. Give the child the READING & NUMBER BOOK.

Open the page showing the reading practice item and say:

Now we are going to do some reading. Point to the sentence. | would like you to read this aloud. Then | may ask

you a question.

Sam is a cat. Tina is a dog. Sam is 5. Tina is 6.

FL14. Did the child read every word in the practice correctly? YES ..o
NO ..ottt 2=FL23
FL15. Once the reading is done, ask: SAM IS5 YEARSOLD.......... 1=FL17
How old is Sam? OTHER ANSWERS................
NO ANSWER AFTER 5
SECONDS ......coovririieirenenns
FL16. Say:
Sam is 5 years old. 2FL23
and go to FL23.
FL17. Here is another question: TINA IS OLDER (THAN
Who is older: Sam or Tina? SAM) oot 1=FL19
OTHER ANSWERS ...............
NO ANSWER AFTER 5
SECONDS ..o
FL18. Say:
Tina is older than Sam. Tina is 6 and Sam is 5. =FL23

and go to FL23.
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FL19. Turn the page to reveal the reading | Moses is in class two. One day,
passage. 1 2 3 4 5 6 7
Thank you. Now | want you to try this. Moses was going home from school. He
8 9 10 11 12 13 14
Here is a story. | want you to read it aloud
saw some red flower on the way.
as carefully as you can. s
You will start here (point to the first word 15 16 17 18 19 20 21
on the first line) and you will read line The | flower | were near a tomato | farm.
by line (point to the direction for reading s
h line).
each line) 22 23 24 25 26 27 28
When you finish I will ask you some Moses | wanted to get some flower for
questions about what you have read. S
29 30 31 32 33 34 35
If you come to a word you do not know, .
g0 onto the next word. his mother | Moses ran fast across the
Put your finger on the first word. Ready? 36 37 38 39 40 41 42
Begin. farm to get the flowers. He fell
43 44 45 46 47 48 49
down near a banana tree. Moses | started
50 51 52 53 54 55 56
crying. The farmer saw him and came.
57 58 59 60 61 62 63
He gave Moses | many | flowers. | Moses was
64 65 66 67 68 69 70
very | happy.
71 72
FL20. Results of the child’s reading. LAST WORD ATTEMPTED............ NUMBER
TOTAL NUMBER OF WORDS
INCORRECT OR MISSED............. NUMBER
FL21. How well did the child read the THE CHILD READ AT LEAST ONE
story? WORD CORRECT .....ccooiiiiieiie e iie e see e enieens 1
THE CHILD DID NOT READ ANY
WORD CORRECTLY ...oootiiiiirieieienieiesie e 2 | 22FL23
THE CHILD DID NOT TRY TO READ THE
STORY ..o 3 | 32FL23

47




FL22. Now | am going to ask you a few
guestions about what you have read.

If the child does not provide a response after a

few seconds, repeat the question. If the child
seems unable to provide an answer after
repeating the question, mark ‘No response’

and say: Thank you. That is ok. We will move

on.

Make sure the child can still see the passage
and ask:

(Al

[B]

[C]

(D]

[E]

What class is Moses in?

What did Moses see on the way home?

Why did Moses start crying?

Where did Moses fall (down)?

Why was Moses happy?

CORRECT ((MOSES IS) IN CLASS TWO).... 1
[1N{ola]={=1=Tos S 2
NO RESPONSE / SAYS ‘I DON’T KNOW’ ... 3

CORRECT (HE SAW SOME FLOWERS)...... 1
INCORRECT ....ooviiiriciiirrceseeeeee s 2
NO RESPONSE / SAYS ‘I DON’T KNOW" ... 3

CORRECT (BECAUSE HE FELL)....ccoovvveern.n. 1
INCORRECT ..o 2
NO RESPONSE / SAYS ‘I DON'T KNOW’ ... 3

CORRECT ((MOSES FELL DOWN) NEAR A
BANANA TREE)......ccoiiirreiinieneneneennns 1

INCORRECT ....ooviiiieiiiirrceseeeee s 2

NO RESPONSE / SAYS ‘I DON’T KNOW’ ... 3

CORRECT (BECAUSE THE FARMER GAVE
HIM MANY FLOWERS. / BECAUSE HE
HAD FLOWERS TO GIVE TO HIS
MOTHER)....co ittt 1

INCORRECT ....cviiiiiiiiiice e 2

NO RESPONSE / SAYS ‘I DON’T KNOW" ... 3
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FL23. Turn the page in the Reading & Numbers Book so the
child is looking at the list of numbers. Make sure the child is
looking at this page.

Now here are some numbers. | want you to point to each
number and tell me what the number is.

Point to the first number and say:

Start here.

If the child stops on a number for a while, tell the child what
the number is, mark the number as ‘No Attempt’, point to the
next number and say:

What is this number?

STOP RULE

If the child does not attempt to read 2 consecutive numbers,

say:

Thank you. That is ok. We will go to the next activity.

9

CORRECT ....cocovvvrreeiiiene
INCORRECT .....ocvveirrircne,
NO ATTEMPT ...,
12

CORRECT ....ocovvvrreviereiennens
INCORRECT ...
NO ATTEMPT ..o,
30

CORRECT ....coiiiiiiiiiciinn
INCORRECT ...
NO ATTEMPT ..o,
48

CORRECT ....ocvvviiiirieiiniesienen
INCORRECT ...
NO ATTEMPT ..o,
74

CORRECT ....ccceviiiiiiiiiin
INCORRECT ...,
NO ATTEMPT ..o,
731

CORRECT ....ooviviiiiriiieiieenns
INCORRECT ...
NO ATTEMPT ..o,

FL23A. Check FL23: Did the child correctly identify two of the
first three numbers (9, 12 and 30)?

YES, AT LEAST TWO
CORRECT ..o,

NO, AT LEAST 2
INCORRECT OR WITH NO
ATTEMPT ..o

2=FL28

FL24. Turn the page so the child is looking at the first pair of
numbers. Make sure the child is looking at this page. Say:

Look at these numbers. Tell me which one is bigger.

Record the child’s answer before turning the page in the book
and repeating the question for the next pair of numbers.

If the child does not provide a response after a few seconds,
repeat the question. If the child seems unable to provide an
answer after repeating the question, mark a ‘Z’ for the answer
on the appropriate row on the questionnaire, turn the booklet
page and show the child the next pair of numbers.

If the child does not attempt 2 consecutive pairs, say:

Thank you. That is ok. We will go to the next activity.

7 5
11 24
58 49
65 67

146 154
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FL25. Give the child a pencil and paper. Turn the page so the
child is looking at the first addition. Make sure the child is
looking at this page. Say:

Look at this sum. How much is (number plus number)? Tell 3+ 2=
me the answer. You can use the pencil and paper if it helps

you. 8 + 6=
Record the child’s answer before turning the page in the book 7+ 3=

and repeating the question for the next sum.
13 + 6=
If the child does not provide a response after a few seconds,
repeat the question. If the child seems unable to provide an 12 + 24 =
answer after repeating the question, mark a ‘Z’ for the answer
on the appropriate row on the questionnaire, turn the booklet
page and show the child the next addition.

If the child does not attempt 2 consecutive pairs, say:

Thank you. That is ok. We will go to the next activity.

FL26. Turn the page to the practice sheet for missing numbers. Say:
Here are some numbers. 1, 2, and 4. What number goes here?
If the child answers correctly say:
That’s correct, 3. Let’s do another one.
If the child answers incorrectly, do not explain the child how to get the correct answer. Just say:

The number 3 goes here. Say the numbers with me. (Point to each number) 1, 2, 3, 4.
3 goes here. Let’s do another one.

Now turn the page to the next practice sheet. Say:

Here are some more numbers. 5, 10, 15 and ___. What number goes here?
If the child answers correctly say:

That’s correct, 20. Now I want you to try this on your own

If the child answers incorrectly say:

The number 20 goes here. Say the numbers with me. (Point to each number) 5, 10, 15, 20.
20 goes here. Now | want you to try this on your own.

50




FL27. Now turn the page in the Reading & Numbers Book with
the first missing number activity. Say:
Here are some more numbers. Tell me what number goes here 5 6 7 -
(pointing to the missing number).
14 15 _ 17
Record the child’s answer before turning the page in the book
and repeating the question. 20 - 40 50
If the child does not provide a response after a few seconds, 2 4 6 -
repeat the question. If the child seems unable to provide an
answer after repeating the question, mark a ‘Z’ for the answer 5 8 11 _
on the appropriate row on the questionnaire.
If the child does not attempt 2 consecutive activities, say:
Thank you. That is ok.
FL28. Result of interview with child. COMPLETED.....cooiiiiieirsreesennee e 01
NOT AT HOME ..o 02
Discuss any result not completed with MOTHER / CARETAKER REFUSED.......... 03
Supervisor. CHILD REFUSED..........ccciiiiiiiiieieicsienieins 04
PARTLY COMPLETED. .......ccoceeiiririeriricienenes 05
INCAPACITATED......cooiiiiieiiecisisee s 06
OTHER (specify) 96
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FS11. Record the time.

HOURS AND MINUTES............ _

FS12. Language of the Questionnaire. ENGLISH .....cooovieeece e 1
LANGUAGE 2 ..ot 2
LANGUAGE 3 ..ot 3
FS13. Language of the Interview. ENGLISH ......ccooiiiiiiiiiccc e, 1
LANGUAGE 2.......ooovviiviiiiieeiic v 2
LANGUAGE 3......coociiiiicvieviic s 3

OTHER LANGUAGE

(specify) 6

FS14. Native language of the Respondent. ENGLISH .....coooviieece e 1
LANGUAGE 2 ... 2

LANGUAGE 3.....o oot seeee e 3

OTHER LANGUAGE
(specify) 6

FS15. Was a translator used for any parts of
this questionnaire?

YES, THE ENTIRE QUESTIONNAIRE........ 1
YES, PARTS OF THE QUESTIONNAIRE... 2
NO, NOT USED ......cccccoviiiiniiiiiiicieieinene, 3

FS16. Thank the respondent and the child for her/his cooperation.

Proceed to complete the result in FS17 in the 5-17 CHILD INFORMATION PANEL and then go to the

HOUSEHOLD QUESTIONNAIRE and complete HH56.

Make arrangements for the administration of the remaining questionnaire(s) in this household.
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Annex D: List of MICS6 indicators on Parental Involvement and Foundational Learning Skills

LITERACY AND EDUCATION

Availability of
information on

Number of children age 7-14 enrolled in

Total number of children age 7-

skills

(b) four foundational number tasks

7.20 children's school PR | | schools providing student report cards to 14 attending school
parents
performance
Oppgrtumty to Number of children age 7-14 er?rolled in Total number of children age 7-
7.21 | participate in School | PR | | schools whose governing body includes )
14 attending school
Management parents
Participation in Number of children age 7-14 athndlng S.Ch00| Total number of children age 7-
7.22 PR | | whose household member participated in )
school management . ) 14 attending school
school governing body meetings
Effective Number of children age 7-14 attending school
o whose household member discussed key Total number of children age 7-
7.23 | participation in PR ) ) s A .
education/financial issues during school 14 attending school
school management ) )
governing body meetings
Discussion with Number of children age 7-14 attending school )
) ) - Total number of children age 7-
7.24 | teachers regarding PR | | whose household member discussed child’s )
) , ) 14 attending school
children’s progress progress with teachers
Number of children age 7-14 attending school | Total number of children age 7-
Contact with school whose household member contacted school 14 attending school who
7.25 | concerning teacher | PR representatives when school was closed couldn’t attend class and/or
absence/strike and/or class didn’t take place because of whose school was closed due
teacher absence/strike to teacher absence/strike
Total ber of child 7-
Support with Number of children age 7-14 attending school ota num. erofchiidren age
7.26 PR . . 14 attending school who have
homework who receive help with homework
homework
Availability of books Number of children 7-14 years who have Total number of children age 7-
7.27 PR
at home three or more books to read at home 14 years
Reading habit at Number of children 7-14 years who read Total number of children age 7-
7.28 FL
home books or are read to at home 14 years
School and home Number of children age 7-14 attending school | Total number of children age 7-
7.29 FL ) )
languages whose home language is used at school 14 attending school
Children with Number of children 7-14 years who DG
foundational successfully complete Total number of children age 7- )
7.30 ) FL ) . Indicator
reading and number (a) three foundational reading tasks 14 years 411
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For information on the report, please contact:

United Nations Children’s Fund

Data and Analytics Section

Division of Data, Research and Policy

3 United Nations Plaza, New York, NY 10017, USA
Tel: +1 (212)-326-7000

Email: mics@unicef.org
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